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ANCTPAKT

Pap, ce 6aBu nocpeanyjyhom ynorom nyHe cBeCHOCTM y HacTaBu y oaHocy nsmehy ca-
MoedUKACHOCTU U paZiHe aHFAXKO0BAHOCTM HAaCTaBHMKA, Ka0 U MOAEPaTOPCKOM Y/I0rom
nona y mehyoaHocy NomeHyTUx Bapujabnu. Ysopak (npurogHu) je obyxsatmo 250
npocBeTHUX pagHuKa m3 Cpbuje (176 xeHa, 74 mywkapua). MpuKkyn/bakbe noaaTtaka
je 06aB/bEHO OHNAjH aHKETUPAHbEM U AUPEKTHOM agMUHUCTPauujom. KopuwheHa je
CKana nyHe ceecHOCMU y HACMAsU, KOjOM Ce npouemyjy ABe ANMeEH3Muje nyHe cse-
CHOCTM Y HacCTaBW — MHTPANepPCoOHasIHa U MHTEPNepPCcOoHaHa CBECHOCT, ckpaheHa Bep-
3unja Ckasne camoegukacHocmu HacmasHUKka v CKkana padHe aHzaxcosaHocmu. Mpu-
MerbeHe Cy aHanu3e napanenHe U mogepupaHe napanenHe meaujaumje. Pesyntatu
notephyjy 3HayajaH AMpekTaH edekaT camoedMKaCHOCTM HACTaBHUKA Ha MHTpanep-
COHa/IHY M MHTEepPNepCcoHa/IHy CBECHOCT, Kao M Ha pagHy aHra*KoBaHOCT. MHTpanepco-
Ha/iHa CBECHOCT je 3HayajaH megujaTop ogHoca M3mehy camoedpUKacHOCTM U pagHe
aHraxkosaHoctu. Mon moaepupa penaumjy namehy camoedmKacHoOCTU U pagHe aHra-
KOBAHOCTU, MPU YeMy je oBaj edeKaT M3parKeHUjU Kogh MyluKapaua. NHANMPEKTHU
edeKkaT camoedMKaCHOCTM Ha paaHy aHraXKOBAHOCT NPEKO MHTEPNEPCOHAIHE CBECHO-
CTW 3HaYajaH je camo Ko UCNUTAHMKA KeHCKor nona. Hanasu cyrepuwy notpeby 3a
poaHo cneundnyHUM nporpammma npodecnoHaHOr pa3Boja HaCTaBHUKA.

KroyuHe peyu: camoedukacHocm, UHMpPAnepCcoHAsAHa C8ecHOCM, UHMepPnepcoHan-
Ha ceecHocm, npoghecuoHanHa 0obpobum.
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YBoj,

HacTtaBHMUM ce AaHac yHMBEpP3aaHO NPeno3Hajy Kao HajBaXKHMjM Ae0 06pa3soBHMX
cuctema (Cheng & Wu, 2016; Derakhshan et al., 2020). MehyTum, npuBAaYHOCT HacTaB-
HUYKe npodecuje KOHCTAHTHO onada ycneq, pacTyhux gpyWwTBEHUX, EKOHOMCKUX U Tex-
Honowkmx 3axTeBa (Dotta et al., 2025; OECD, 2022). Kao nocneanua, makbak HacTaBHU-
Ka je npucyTaH y 35 06pa3oBHMX cucTema Wnpom Espone, ykbyuyjyhu Cpbujy (Eurydice
Report, 2021). NocebHo 3abputbaBa NogaTak ga npeko 80% HacTaBHMKa LUMPOM CBETa
M3BelTaBa O HUCKOj] A06pobUTM U pasmull/ba O HanywTary npodecnje (Education
Support, 2024; Falecki & Mann, 2020).

OpprkaBatbe M yHanpeherwe Ao6pobUTN HacTaBHUKa NpeacTaB/ba BaXKaH U Bpe-
AaH UMb cam no cebu, byayhu ga ce Aob6pobUT HacTaBHUKA AOBOAU Y penauujy ca no-
BehaHom npodecmoHanHom nocseheHowhy M cmakbeHUMM HuBoMMa cTpeca (Dreer,
2023; Kern et al., 2014). UcTtoBpemeHo, A06POBUT HacTaBHMKA je MoBe3aHa ca HU30OM
NO3UTUBHUX UCXOAA 33 YY4EHMKE, LUKOIe N 06PA30BHE CUCTEME Y LIEINHW.

UcTparkneara gocnenHo nokasyjy Aa 4o6pobut HacTaBHUKa AMPEKTHO yTMYe Ha
OCTBApMBAtbE XaPMOHUYHMX OA4HOCA Ca YYEHULIMMA, AHIaXKOBaHOCT, NocTUrHyhe, Kao m
camy 0obpobuT yuyeHuka (Dreer, 2023; Granziera et al., 2023; Turner & Theilking, 2019).
CxonHo Tome, yHanpehere 06pobutn HacTaBHUKa MOXKe BUTK O CYLUTUHCKOF 3HAYaja
33 MOCTM3arbe MO3UTUMBHUX UCXOAA KOZ YYEeHMKa, OuYyBake KBanuTeTa obpasoBatba U
pellaBartbe M3a30Ba Be3aHMX 3a OAPXHMBOCT HacTaBHMYKe npodecuje (OECD, 2022).
Jocajawra ncTparkMBarba A06POOMTU HacTaBHMKA Cy ce Hajuyewhe ycmepaBa-na Ha
HeraTMBHe acrneKTe HaCTaBHMYKOF 3aHMMAatba, Kao LITO Cy caropeBare, CTPEC, aHKCUO-
3HOCT, HanywTake npodecuje (Agyapong et al., 2022; Li & Yao, 2022; Thomas & Reyes,
2024). OBaKkaB NpUCTYyN MNPOMUCTMYE U3 TPaAMLMOHANHOI MCUXONOLWKOr CTaHOBMLLUTA,
UMju je uW/b Mpenos3HaBakbe M pellaBakbe MCUXOJIOWKNUX npobrema. Mehytum, mnako
pelaBakbe MNCMXOIOLWKUX TeKOha MOXKe MHAMPEKTHO AONPUHETU JOOPOOUTU HACTaBHU-
Ka, HOBMjA UCTPaKMBakba NpeasiaXky NPUCTyn 3aCHOBAH HA CHarama nojeAuHUA Kao no-
rogHujum 3a yHanpehere 206pobuTn HacTaBHMKaA. YNpaBo TakaB NPUCTYN Npy»Ka nosu-
TUBHA NCUX0JI0TUja, KOja ce GOKycMpa Ha ONTUMAIHO GYHKLIMOHMCAbE KPO3 NO3UTUBHA
cybjekTMBHA MCKycTBa, 0COOMHE nojeauHLA M NO3UTUBHO OPraHU3aLMOHO OKPYXKehe
(Seligman & Csikszentmihalyi, 2014). Y 0BOM KOHTEKCTY Ce y UCTpaxKmMBartbMma A06po-
6MTK HacTaBHMKaA cBe Yyewhe n3yyaBa KOHLENT pagHe aHraxosaHocth (Yu et al., 2024),
KOju ce cmaTtpa AMMeH3MjoM f06pobuTn nosesaHe ca nociom (Rothmann, 2008) n 3a
Koju je yTBphHEeHO Aa [ONPUMHOCKM GM3MYKOM WM MCMXONOLIKOM 34paB/by HaCTaBHMKA
(Sarath & Manikandan, 2014; Tsuchie et al., 2025).

TeopujcKku okBup
PagHa aHra»osaHoOCT

YnpKoc nsasosuma npodecuje, Kao WTO Cy BEAUKU 0B6MM Nocna, cnoxeHn mehy-
JbYACKM OAHOCU, aKafZeMCKU 1 buxejsuopanHu npobnemu yyeHuka (Buri¢ & Macuka,
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2018), BaXKHO je ga HaCTaBHMUM OCTaHy aHraxoBaHW y cBom nocay. Mpema Teopuju
paZiHe aHraxKoBaHOCTW, aHra*koBaHa ocoba Heryje No3MTMBAH CTaB MPema Moc/ay, Koju
ce ornea y HeMCLUpnHOj BUTAZIHOCTU, EHEPIUjU N OONYYHOCTU Aa YI0XKU BPEME U TpyA, Y
obaB/parbe 3agatka (Schaufeli, 2012). Waydenn (Schaufeli, 2012; Schaufeli & Bakker,
2013) peduHUWE pafHy aHra)KOBAHOCT Kao KOHCTPYKTUBHO, 3a40Bo/baBajyhe 1 3a Ka-
pujepy peneBaHTHO MEHTA/IHO cTake. OBO CTake Cce 04J/IMKyje ancopnumjom (CTame ay-
6oKe KOHUEHTpauuje n NOTNYHOr ypakbarba Y pagHe 3afaTke), eHepruyHowhy (BUCOK
HWBO eHepruje U MeHTasIHe OTNOPHOCTM NojeAnHUA 40K 06aB/ba pagHe 3a4aTKe, YaKk m
Kaja ce cyoyaBa ca noTewkohama) n nocseheHowhy (BMCOKA YK/byYEHOCT Yy pag, AOXKU-
B/baj 3Ha4aja U eHTy3njaama y Be3u ca Nnociom).

Pe3synTtatm gocagawrbnx UCTparkneakba MNOKA3yjy Aa PafHa aHra*KoOBaHOCT HAcTa-
BHMKa 0CTBapyje edpeKaT Ha 3a40BO/bCTBO MNOCAOM, NMPey3MMare A0AaTHUX 0A4F0BOPHO-
CTWU M3BaH YYMOHULE M KBanuteT HactaBe (Balbes & Quines, 2022; Rahmadani &
Kurniawati, 2021). BUCOK HMBO aHraxoBaHOCTU yMmatbyje BepoBaTHohy nojaBe npobne-
Ma MeHTa/NHOr 34paB/ba, OACYCTBOBakba Ca NOCAa M HanywTawa nocna (Johnson, 2021;
Tsuchie et al., 2025). Kaga yyeHMKe noAy4aBajy aHra)KoBaHM HacTaBHMLM, OHU MOKa3syjy
Behe MHTepecoBarbe 3a LWKOJICKE aKTUBHOCTU W 3agaTKe, MOCTUMKY Oo/be aKagemcke
pesynTaTte u A0XUB/baBajy No3uUTUBHKUje emoumje y wkoau (Vujcié et al., 2022; Xiong &
Yuan, 2024). C 0631pom Ha npenosHaT 3Hayaj pafHe aHraxKoBaHOCTM 3a ycnewaH paj,
HaCTaBHWKA W OCTBapMBakbe NO3UTUBHMX OOPA3OBHUX UCX0ZA, OBO UCTPaXKMBake je
ycmepeHo Ha bosbe pasymeBatbe NCUXO/IOLWKUX pecypca HacTaBHMKA, NONYT yBepera o
camoedUKacHOCTM U NyHe CBECHOCTWU Y HAaCTaBM, KOjU MOry AOMPUHETN HUXOBOM ONTU-
ManHoM npodecMoHaNHOM GYHKLMOHUCaY.

CamoedMKaCHOCT U pagHa aHra>KoBaHOCT

MpBOGUTHO yBEAEH Y OKBUPY COUMjaNHO-KOTHUTMBHE Teopuje (Bandura, 1986,
1997), nojam camoepnKacCHOCTU Ce OAHOCK Ha yBEeperEe MojeaAnHLa Y CONCTBEHY CMo-
cobHoCT ga obasun oapeheHn 3agatak. OBO yBepere yThuYe Ha Herose MUCAN, NocTyn-
Ke, MoHallake, MOTMBaLW]y, Y/IOXKeHU Tpya, npocyhusame (Bandura, 1997, 2006). Cne-
UMOUYHO, Nojam camoePpUKaCHOCTM HACTaBHUKA Ce OA4HOCK HA YBepere HAacTaBHMKA Y
CONCTBEHY CNOCOBHOCT BOhera 1 0AprKaBarba pesa U opraHM3aumnje y y4MoHUUM, MOTU-
BMCatba U YK/byYMBaHba YYEHMKA Y HACTAaBHMU NPOLLEC, KAa0 U peanmsaumje foAe/beEHUX
HacTaBHWX 3agaTtaka (Tschannen-Moran & Woolfolk Hoy, 2001).

HacTaBHMUM ca BUCOKMM HMBOOM CamoedpUKacHOCTM NOKasyjy BULIN HMBO Mpo-
¢decnoHanHe noceeheHOCTW, 3340BO/LCTBA MOC/AOM M pafHe aHraxkoeaHocTn (Han &
Wang, 2021; Skaalvik & Skaalvik, 2014; Waweru et al., 2021), Kao 1 Maky eMOLMOHan-
HY UCLPN/bEHOCT, YMOp, 6e3HaAeXHOCT U JbyTHY Npema yyeHnuuma (Buri¢ & Macuka,
2018; Fathi et al., 2021). OHK Kpeupajy KBANUTETHY KAUMY Y YUYMOHULMU NIAHUPAHEM
MmoTmBULIYhX YacoBa Koju yHanpehyjy cnocobHOCTM yyeHUKa, ePpUKacHUM ynpaB/ba-
HbeM NpobiemaTMyHMM MOoHallakbeM, KOHTPOJIOM HeraTMBHWX emMouMja U npesasuia-
*erem usasosa (Fathi et al., 2021; Tsouloupas et al., 2010). TakBu HacTaBHUUM Yewhe
KOpUCTe MHOBATMBHE HACTaBHe CTpaTervje U O0XMB/baBajy BMWMK CcTeneH npodecuno-
Ha/lHe UcnykeHocTu 1 ocehajy BuLe NoHoca, /bybaBu M pagocTn y cBom paay (Buri¢ &
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Macuka, 2018; Thurlings et al., 2015). Mopea Tora, HaCTaBHMULUU Ca BUCOKMM HUBOOM
camoedpMKacHOCTM ycnewHuje capahyjy ca Konerama y OCTBapuBarkby 3ajeAHUYKUX
o6pa3zoBHMX unbeBa (Goddard & Kim, 2018). OBu pe3yntaTtv HeABOCMMUCEHO YKasyjy
Ha TO Aa pa3Boj 1 yHanpehere camoedrKacHOCTU He JOHOCKU CaMo NMYHe beHeduTe 3a
HacTaBHUMKe, Beh y BE/IMKOj Mepy AONPUHOCU U NOAM3aky KBA/IMTETa 06pa3oBHOr cucTe-
Ma Y LLeNnHN.,

lNMyHa cBeCHOCT Y HAaCTaBU U pagHa aHraXXoBaHOCT

C 063Mpom Ha 3Hayaj camoeduKacHoCcTU y npeasuharby HPOjHUX MO3UTUBHUX
McXo[a Y HacTasM, YK/bydyjyhu pagHy aHraxoBaHOCT, BaXKHO je pasymeTu Koju dakTopwm
Jle’Ke y OCHOBM MOBE33aHOCTU OBWUX KOHCTPyKaTa. TOKOM MPOTEKNUX FOAMHA, NMyHa cBe-
CHOCT (eHrn. mindfulness) je npeno3HaTa Kao 3HayajaH NCUXONOLKN pecypc Koju edurKa-
cHO yb/1a)kaBa HeraTMBHe emoluje, CMakbyje CTpec 1 NoacTuye pPesnsiMjeHTHOCT U NCUXo-
Nowky aobpobut HactaBHMKa (Barata-Goncalves et al., 2025; Moyano et al., 2023; Nur-
shadrina et al., 2025). MyHa cBecHOCT ce 0AHOCK Ha CTakbe Koje HacTaje U3 Na*k/bueor
obpahatrba NaXkke Ha TPEHYTAK KOoju ce AellaBa cafa M NPUCTynarba cuTyaunjama 6es
ocyhusara (Williams & Kabat-Zinn, 2013). OHa noapasymeBa MOTAYHO MPUCYCTBO Y
CajaltbeM TPEHYTKY, MOCMaTpake MUCAM U emoumja 6e3 ocyhuBara M HUXOBO Npu-
XBaTake, YMEeCTO n3berasarba, NOTUCKMBAHA WM NPETEPAHOT YNYLITaka Y HUX.

MexaHU3MM MaXKke U CBECHOCTM KOjU CTOje Y OCHOBW PasanunTux aepuHuumja
NMyHe CBECHOCTM MHTErpuiLy yHyTpallkbe NpoLece, Kao LWTO Cy TeslecHe CeHsauuje, ca
CNo/ballkbMM CTUMYYCMMA KOjU NPOM3ase U3 CoumjanHUX/MHTePNepCoOHaNHNX UHTEp-
akuMja, WTO YKasyje Ha TO Aa Ce CBECHOCT MOMKE PasyMeTM U Kao JIMYHU U Kao UHTEep-
nepcoHanHu npouec (Gordesli et al., 2019). Mehytum, BehuHa noctojehux MHCTpyme-
HaTa 3a NPOUEHY NyHe CBECHOCTM OMNepaLMOoHaan3yje 0Baj KOHCTPYKT Kao ANCMO3ULLMNO-
HY KapaKTEepPUCTMKY, Te ce MPeBACXOAHO POKycMpa Ha MHTPaANepCoOHanHy AUMEH3UjY
CBECHOCTW. WMHTpanepcoHanHa CBECHOCT MPETEXHO HarjalaBa CBECT O COMCTBEHUM
YHYTPaWHbKUM CeH3auuMjama, OO0K Markbe Maxkkwe nocsehyje npuMmMeHW CBEeCHOCTU Y
MHTepnepcoHanHMm oaHocuma (Pratscher et al., 2018). 3a pa3nnky o4 ANCNO3ULNOHE,
WMHTPanepcoHasiHe CBECHOCTU, UHTEPNEpPCOHaNHa CBECHOCT Ce OAHOCK Ha CMocobHOCT
ocobe pa oap:kaBa OTBOPEHY M peuenTMBHY CBECT O OHOME LUTO Ce AellaBa TOKOM
WMHTepaKumja, yk/bydyjyhu concteeHe u Tyhe mucam, emoumnje, ocehara, TenecHe ceHsa-
Luje, UCKYCTBa W Hamepe, Y3 3afprkaBatbe OTBOPEHOCTU, NpuxBaTakba U Heocyhyjyher
cTaBa npema cebu n apyruma (Pratscher et al., 2026). KoHKpeTHO, y norneay ¢okyca
naxKHe, MHTPanepCcoHaiHa CBECHOCT je YCMepeHa Ha CBECT O COMNCTBEHMM YHYTPaLUHbUM
CTarbMMa, 0K MHTEPNEepCOHaNHa CBECHOCT NPOLUMpyje Ty CBECT HAa eMOLMOHaIHE U
buxejBuopanHe curHane Apyrux /byau TOKOM MHTepakuuja (Pratscher et al.,, 2018).
UcTpaxkmBara MoKasyjy ga ocobe ca BUWMM HMBOOM MHTPANEPCOHa/IHE CBECHOCTU
YjeAHO MOoKasyjy M BULWWN HUBO €MOLMOHANIHE UHTEAUTeHUMje, WTO 3HauM ga umajy
60/be cnocobHOCTM Aa NpenosHajy, pasymejy U ynpaB/bajy COMNCTBEHMM emouujama
(Mesmer-Magnus et al., 2017; Miao et al., 2018), 40K je BULIM HUBO UHTEPMNEPCOHA/IHE
CBECHOCTM NOBE3aH Ca BULIMM HUBOOM emnaTtuje, 60/bMM KBA/IMTETOM KOMYHUKauMje u
Behom pesnnunjeHtHowhy (Hoseininezhad et al., 2025).
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CBECHOCT y HacTaBW Ce OAHOCKM Ha HAacCTaBHWMKOBY CBECT O COMCTBEHUM emoLuja-
Ma W MOHalaky, Kao M O emoLMjama M MOoHalaky CBOjUX YYEHWKA TOKOM Mpoueca
noaydasakba U ydera (Frank et al., 2016). CBecHM HacTaBHULM Ce NaKLle HOoce ca 3axTe-
BMMa nocna, GoKycuparbemM naxhe Ha cagalltbyM TPEHYTAK, YMECTO Ha npobaeme u no-
cnegmue Koje cy BaH HbMXOBE KOHTPOAE, WTO MM omoryhaBa Ja cmakbe CTpec U yHanpe-
Ae concTtBeHy Aob6pobut M KBanuTeT HacTaBHe npakce (Braun et al., 2019; Gabel-
Shemueli et al., 2023). OBaKkaB npucTyn pa3sBuja emnaTtujy u MeHTanHy GJeKcnbuaHocrT,
omoryhasajyhu HacTaBHULMMA Aa YCMeEpPe CBOjy eHeprujy Ka NnpoakTMBHOM yrpaB/bakby
yumoHuuom, nosehajy csect o notpebama yyeHUKa M U3rpage 3HavajHe ogHoce ca Hu-
ma (Braun et al.,, 2019; Moyano et al., 2023).

MpeTxoaHa UCTpaXKMBakba YKasyjy Ha 3HA4YajHy NoBE3aHOCT CaMOepUKACHOCTU U
nyHe csecHoctu (Bekirler & Bilaloglu, 2022; Waldman & Carmel, 2019), a Takohe cy
NAEHTUPUKOBAHU U MeaMjaTOPCKM ePeKTM NyHe CBECHOCTM Y HacTaBW Ha ogHocC namehy
camoedMKacHOCTU U pagHe aHrax)osaHocT (Moyano et al., 2023). PesynTtatv MojaHa u
capagHuka (Moyano et al., 2023) cyrepuwy ga HaCTaBHMKe ca BUCOKMM HMBOOM Camo-
edpuKacHOCTN KapaKTepuiwe Beha NPUCYTHOCT, Na*kKkba M GOKYC Ha Cafalltbk TPEHYTaK,
Kao U oTBOpPEH, NpuxBaTajyhu 1 npujemMuymBs cTaB U NPUCTYN UHTEPaKUUjK ca yYeHULUMA.
MocneanyHo, HacTaBHULM ca BEhOM MHTPanepcoHaNHOM U MHTEePNepPCOHAIHOM CBECHO-
why y HacTaBu nokasyjy Behy pagHy aHraxkoeaHocT. lyHa cBecHOCT moKe nosehatu
OOMB/baj YPOHEHOCTU M NaKkbe, WTOo 3ay3BpaT gonpuHock Behoj jacHohu n xusonu-
CHOCTM MCKYCTABa, Ma Ce HaCTaBHMUM MOTY CHaXKHMje aHraXKoBaTh y CBOjUM 3a4aLn-Ma
M MocTaTU Marbe CKJAOHW ayToMaTCKMm obpacumma pearosBarba (Malinowski & Lim,
2015). Takohe, Beha CBECHOCT Y HacTaBM MoXKe omoryhuTn pa3Boj BeWwTMHaA U camope-
rynaTOPHUX pecypca Koju ce MOry KOPUCTUTM 33 ePUKACHO ynpaB/batbe YYMOHULOM,
ynme ce gofaTHo nosehaBa paZHa aHra*KoBaHOCT HacTaBHMKa (Roeser et al., 2012).

Ynora nonay penauymju namehy camoedpmkacHOCTU, NyHe CBECHOCTH
M pagHe aHra*KoBaHOCTU

MpeTxoaHa UCTpaXKuBakba NOKa3yjy Aa HacTaBHULLE CBOjy NPOdECUOHANHY yaory
yewhe rpage Kpo3 eMOUMOHANHE U penauMoHe acnekte, npuaajyhu sehy BarKHOCT
NMOBE33aHOCTN Ca YYEHMUMMA M HUXOBOj aKTMBHOj YK/bYYEHOCTM Y HACTAaBHWU Mpouec
(Ahmad et al., 2015; Lamote & Engels, 2010). YyeHMUN HACTaBHULE YECTO [0KNB/baBa-
jy Kao BpMKHKUje M NPUCTYNaYHMje, Te Ca HMMa YCNOCTaB/bajy CHaXHMje eMOLMOHaNHe
Be3e (Jony, 2025), Koje 3a HacTaBHULLE MOTYy NpeacTaB/baTu 3HayajaH M3BOp Npodecuo-
HaJIHOT cMKCNa U MmoTuBaumje. CXogHO TOMe, A0XMBI/baj NpodecnoHanHe ePUKACHOCTH
KO, HAaCTaBHMLA je YeCcTo NOBEe3aH He Camo Ca OpraHM3aumMjom HacTase Beh 1 ca KBanu-
TETOM MHTEpaKuMje ca y4eHMUMMa M HUXOBOM aKTMBHoWhy y npouecy yyersa (Ahmad
et al., 2015; Lamote & Engels, 2010). Y TOM KOHTEKCTY, emnaTtuja, OCeT/bUBOCT Ha MNo-
Tpebe yyeHuKa, KBAaNTET KOMYHUKAUMje U O0KMBJbaj BIMCKOCTU ca yYeHUUMMA MOry
MMaTW 3HaYajHy ynory y ob6ankoBaty HMXOBOT NPodpecMoHaNHOT MAEHTUTETA U pasHe
aQHra*KoBaHOCTW.

101



BU/BAHA TPUOYHOBUR MAPUHKOBWUT, AYWAH PAHBE/IOBUR

HacynpoT Tome, HacTaBHMLM MYyLIKOr NoAa cBOjy npodecnoHanHy edmKacHOCT
yewhe Temesbe Ha acneKkTMMa KOHTPOJIe HAaCTaBHOr NpoLeca, AUCUMNAMHE M OpraHu3a-
umje paga paspega (Ahmad et al., 2015; Lamote & Engels, 2010). Y Tom cmucay, kuxo-
Ba pajiHa aHra)kKoBaHOCT moxe y Behoj mepu NpPousnNasuTh M3 KOFHUTUBHE MPOLEHE
concTBeHMx NpodecrMoHaHNUX KOMMNETEHLN]a, O4HOCHO U3 Nepuenumje cnocobHocTh aa
epUKacHO ynpass/bajy HaCTaBHMM NPOLLECOM, OAPKaBajy AUCLUNAUHY U OpraHn3yjy pajg,
y o4esbemy. YYeHNUM HacTaBHMKe MYLKOT NoJa, y 04HOCY Ha HacTaBHUUe, Yyewhe nep-
LUMNMpajy Kao HocKoLe ayTopuTeTa U gucumnavHe y paspeay (Jony, 2025), ctora kuxo-
Ba YK/bYYEHOCT Y HAaCTaBHU NMPOLLEC MOXKe BUTU Matbe YC/IOB/bEHA KBA/IMTETOM €MOLU-
OHa/lHe MHTEepaKLMje ca Y4EHULMMA, a BMLLE NPOLEHOM CONCcTBEHE ePUKACHOCTM U Cro-
COBHOCTM yNpaB/batba paspesom.

MerTop,

Mpo6nem, unmb 1M 3apgaum UCTPAXKMUBAKA

MNMonasehn of TEOPUjCKUX OKBMPA NO3UTUBHE NCUXOJIOTUjE N HaNa3a NPETXOAHUX
NCTpaxkmBama, Npobsem 0BOr UCTPaXKMBakba Ce 3aCHMBA Ha NOTPebu aa ce ncnuta Ha
KOjM Ha4YMH NCUXONIOLWKN Pecypcu HacTaBHMKa, NOMYT yBepera 0 caMoedpuKacHOCTU U
NnyHe CBECHOCTM Yy HacTaBW, AONPUHOCE HUXOBOj PAZHO] aHrAXKOBAaHOCTM, Ka0 BAXHOM
acnekTy npodecnoHanHor pyHKUMOHUCAba N Job6pobuTtn. Mako cy paHuja nUctpaxmea-
Ha NoTBpAMNa Aa camoedUKacHOCT OCTBapyje NO3UTUBAH AOMNPUHOC objalbery pas-
He aHra)oBaHOCTM HacTaBHMKa (Han & Wang, 2021; Skaalvik & Skaalvik, 2014), Te aa
NnyHa CBECHOCT MOMe nocpeaoBaTth y Tom ogHocy (Moyano et al., 2023), jow yBeK Huje
[0BOJ/bHO UCTPAXKEHO KaKO MHTPaNepcoHanHa U MHTepNepcoHa Ha AUMEH3Mja NyHe CBe-
CHOCTU AndepeHUMpaHo A4ONPUHOCE OBOM OAHOCY KOA, HacTaBHMKa. MNocebHo je HejacHO
Y KOjOj Mepu Noa HAacTaBHMKA MOXKe OCTBApMBaTK edeKaT Ha CHary 1 npasay, NoBe3aHOCTH
HaBeAEeHUX KOHCTPYKaTa.

Y3umajyhu y 063mp Hanase Koju yKasyjy Ha nosiHe pasnvke y npodecruoHaiHOM
NOEHTUTETY, EMOLMOHA/IHUM U PeNaUMoHNM KomneTeHumjama (Ahmad et al., 2015; Lamote
& Engels, 2010), non moxke LeN10BaTh Kao MOAEPATOP U AUPEKTHUX U UHAMPEKTHUX NyTe-
Ba Kojuma camoedMKacHOCT ocTBapyje edpeKaT Ha pagHy aHraxkosaHocT. byayhu ga ce
06pazoBHM cuctem y Cpbuju cyouyasa ca 3HaA4YajHMM M33a30BMMA Y NOrneny HacTaBHUYKe
[06pobuTn 1 3aapKaBakba HAaCTaBHOT Kagpa, padymeBatbe GaKTopa Koju yTUYy Ha pagHy
AHra*KoBaHOCT MMa M3y3eTaH MpPaKTUYaH 3Havaj. CxoQHO TOme, Un/b OBOr pajda npes-
CTaB/ba UCMUTMBAKE YNOre NyHe CBECHOCTU Y HAcTaBu y penauunju nsmehy camoeduKa-
CHOCTM M pafiHe aHra)XoBaHOCTM, Y3 pasmaTtparbe moryhe moaepaTtopcKke yaore nosay
OZIHOCY MOMEHYTUX Bapujabaun.

Y cKnagy ca noctaB/beHUM UW/beM, geduHUCaHU cy cneaehun 3adaum UCTpaXKu-
Barba: (1) Mcnutatn noBesaHoOCT camoedUKacHOCTU U pagHe aHraXKoBaHOCTU HACTaBHMU-
Ka; (2) UcnuTaTv meamjaumMoOHy yAOry MHTPaNepPCoHaAHe U MHTEepPNepCcoHa He CBECHOCTU Y
HacTaBM y ogHocy camoedMKacHOCTU U pafHe aHraXXoBaHOCTU HacTaBHUKA; (3) UcnuTatu
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MOAEPATOPCKY y/aory nosa y ogHocy mamehy camoeduKacHOCTU, MHTPaNepCcoHaNHe U
MHTepnepcoHaHe CBECHOCTMU Y HAacTaBu, M PafHe aHra’KoBaHOCTM HaCcTaBHMKa.

Ha Canuym 1 je npuKasaH KOHUENTyaslHU MOAEN UCTPaXKMBama rae camoeduKa-
CHOCT HacTaBHMKa (X) npeacTas/ba NpeaMKTOPCKY Bapnjabay, HTpanepcoHanHa (M1) u
WHTeprepcoHasHa ceecHocT (M2) cy napanesHu megujaTopu, KpUTEPUjyMCKa Bapuja-
6na je pagHa aHraxkosaHocT (Y), ook je non (W) moaepaTopcKa Bapujabna nyresa:
a1 (anpeKkTHN edekat camoedMKaCHOCTU HACTaBHUKA Ha MHTPAMNepPCOHaaHy CBECHOCT),
a2 (AMpeKTHU edeKaT camoedMKACHOCTU HACTAaBHMKA Ha MHTEPMNEepPCOHaNHy CBECHOCT),
b1 (BUpeKTHU edeKaT MHTpanepcoHaNHe CBECHOCTM HA pagHy aHraxkosaHocT), b2 (gu-
PEKTHU edeKaT MHTeprnepCcoHaNHe CBECHOCTM HA PafHy aHra)oBaHOCT) ¢’ (OMPEKTHM
edeKkaT camoedMKaCHOCTM Ha pagHy aHra)KOBaHOCT), C1 (MHAMPEKTHU edeKaT camoedu-
KaCHOCTW Ha pagHy aHra)kKoBaHOCT MPEKO WMHTpAnepCcoHasiHe CBECHOCTU) M C2 (MHAM-
peKkTHM edeKkaT camoedMKACHOCTU Ha pagHy aHraXKoBaHOCT NPEKO UHTepnepcoHanHe
CBECHOCTH).

Chmnkal

KOqunmyanHu mooen ucmpaxuearba

Hurtpanepconansa ITon (W)
cBecHoct (M1)

CamoedukacHoCT . ’ ! Pagna
HacraBHuka (X) - 77| anraxosasocr (Y)

Hurtepnepconansa
ceecHocT (M2)

Y30paK 1 npoueaypa

Y30pak je 610 npuroaaH 1 obyxsaTmo je yKynHo 250 npocBeTHUX paaHuKa (176
NCNUTaHWKA KEHCKOTr nona 1 74 ncnutaHuMka MyLKor nona), ctapoctn nsamehy 23 u 64
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rognHe (M = 41,33, SD = 9,90). MpoceyaH pagHW CTaxK UCNUTaAHUKa je usHocmo 13,54
roguHa (SD = 10,25). Y3opkom je obyxBaheHo 64 yuntesba, 79 HacTaBHMKA 3aNOC/EHUX
Y OCHOBHOj WKoan 1 107 HacTaBHMKa 3aN0C/NEHUX Y Cpear0j WKoau. Nogaum cy npuky-
N/beHU NyTem OHMajH naatdopme 3a aHKeTUparse (13%) n aupekTHe agMUHUCTpaUUje
(Tvna nanup-onoskKa; 87%) Tokom aeuembpa 2024. n jaHyapa 2025. rognHe. UcTparku-
Bakbe je ogobpeHo og cTpaHe ETMuke Komucnje OaceKa 3a ncuxosorujy dunosodckor
daKkynteta, YHuBepsuteta y KocoBckoj Mutposuum. Yuyewhe je 6uno y noTnyHOCTM
006poBOJ/bHO, Y3 3arapaHTOBaHy aHOHMMHOCT yYecHMKa. CBU yYecHUUM cy 4anu uHoop-
MWCaHM NPUCTaHAK M HUCY NPUMUAN HaAOKHaAY 3a cBOje yyewhe y NCTpaxKuBakby.

UHcTpymeHTH

Kao mepa camoeduKacHOCTM HaCTaBHMKA je KopuwheHa ckpaheHa Bep3nja Cka-
ne camoegurkacHocmu HacmasHuka (Teachers’ Sense of Efficacy Scale — Short form;
Tschannen-Moran & Hoy, 2001). CKanom ce npougeryjy TpU acnekTa HacTaBHUYKe
camoeduKacHocTh: (1) CamoedpUKacHOCT y aHraXKoBarby yYeHuKa (Hnp. Kosauko moxce-
me da donpuHeceme mome 04 y4eHUUU 8epyjy y €80j ycriex y u3spuerby WKOACKUX
obase3a?); (2) CamoedrKacHOCT y NPUMEHU HAcTaBHUX cTpaTernja (HNp. ¥ Kojoj mepu
moxceme 0a npyxume aamepHAMUBHO objawrbere unu npumep Kada cy y4eHuuu
36yreHu?); u (3) CamoedumKacHOCT y yrnpaB/bakby odesberbem (HNp. Koauko moxceme
0a KoHmponauweme omemajyhe noHawarse y yyuoHuyu?). Cactoju ce us 12 craBku ca
AeBeTocTeneHom ckanom Jlukeptosor Tuna (og 1 =, HuUmano”, 4o 9 = ,y BEAUKOj Me-
pn”), Npn Yemy BULLN CKOpP yKasyje Ha BMLWMK cTeneH camoepuKacHocTu. EkcniopaTtms-
HOM ¢daKTOpCcKOM aHann3om je ytepheHa jeaHOdAKTOPCKA CTPYKTYpa cKane (ca dakTop-
ckum ontepehewsnma ajtema oz 0,59 ao 0,80), npu yemy je Noy3gaHOCT CKane npoue-
HeHa KpoHbaxoBum anda KoedpumumnjeHTom nsHocmuna 0,89.

Kao mepa nyHe cBecHOCTM Yy HacTasu je kopuwheHa CKasaa nyHe cgecHocmu y
Hacmasu (Mindfulness in Teaching Scale — MTS; Frank et al., 2016). Ckanom ce npoue-
HbYjy ABE AUMEH3Mje nyHe CBeCHOCTM Yy HacTasu: (1) MHTpanepcoHanHa AMMeH3Hnja, Koja
ce O[IHOCK Ha CBECT YCMepeHy Ha COMCTBEHO UCKYCTBO (HNp. Kada npedajem, YuHU mu
ce 0a padum ,,aymomamcKu”, 6e3 MHo20 cgecHocmu o mome wma padum) n (2)
NHTepnepcoHanHa gMmeHsnja, Koja nogpasymesa CnocobHOCT emnaTuje U Npujemun-
BOCTW Y OAHOCMMA Ca yyeHuMumma (Hnp. Jo3zsosbasam csojum ydeHuuuma 0a uspase
ceoja oceharba, YaK U Kada Mmu mo u3asuea Henazody). Cactoju ce on 14 cTaBKM, ca
netocteneHom ckanom JlnkepTosor Tmna (oa 1 = ,HuKaga”, go 5 = ,ysek”). MpeBoa Ha
CPMCKM je3nK U3BEAEH je MeTOAOM MOBPATHOr NPEBOAA, Y3 CArNaCHOCT U KOHCyATauuje
ca ayTopoM cKasne. Y CKiaZly ca npetxogHum Banvaauunjama (Gordesli et al., 2019; Li et
al., 2019; Zahirinia et al., 2025), ekcnaopaTtMBHOM paKTOPCKOM aHann30M je yTBpheHa
OBOGAKTOPCKa CTPYKTypa cKane (ca ¢aKTopckum onTepehersuma ajtema 3a ¢dakTop
WHTpanepcoHanHe ceecHoctn of 0,61 go 0,81, ogHOCHO 3a paKTop WHTEepnepcoHanHe
cBecHoct og 0,58 go 0,69), ca HUCKOM Kopesauunjom msgsojeHux daktopa (r = 0,22,
p < 0,01). Y Halwem UCTparkMBakby, NOY3A4aHOCT MHCTPYMEHTA npouereHa KpoHbaxosum
anda koeduumjeHTom msHocuna je 0,84 3a MHTpanepcoHanHy ammeHsumjy n 0,69 3a
WMHTEPNEPCOHaNHy AumeHsnjy. [obujeHn pesyntTatM cy y CKaagy ca NpeTxXo4HUm
nctpaxkmsarbma (Gordesli et al.,, 2019; Li et al.,, 2019; Zahirinia et al., 2025), Koja
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AO0C/NeAHO YKa3syjy Ha HUKY MOYy34aHOCT MHTEeprNepcoHasHe AMMEH3Mje, WTo ce obja-
LHbaBa MakbMM Bpojem ajTema (MeT ajtema) Koju YMHe OBy AMMEH3M]Y, Te ce npema noje-
ANHMM ayTopuMa cmaTpa npuxeat/bmusom (Tavakol & Dennick, 2011).

Kao mepa pagHe aHra)koBaHocTu je KopuwheHa CKkana padHe aH2aM08aHOCMU
(Utrecht Work Engagement Scale — UWES; Schaufeli et al., 2006). Ckanom ce npouemyje
cTeneH noceeheHoOCTU pasy, O4HOCHO HMBO pagHe aHraxoBaHocTW. CacToju ce U3 AeBeT CTaB-
KM ca cegmocTeneHom ckanom Jlnkeprtosor Tmna (og 0 = ,HMKaga”, Ao 6 = ,yBeK / cBaku
AaH”), Npy Yemy BULLM CKOP YKasyje Ha BMLUW CTeMeH paAHe aHraxKoBaHocTU. CKasom
ce npougeryjy TpM acnekTa pagHe aHraxosaHocTu: (1) EHepruyHocT (Hnp. Ha ceom
nocny, oceham ce cHaxcHo u eHepau4Ho); (2) MoceeheHocT (HNp. [ToHocaH cam Ha nocao
Koju obasseam) n (3) Ancopnumja (Hnp. ok padum, nocao me noHece). EKkcnnopatus-
HOM aKTOpPCKOM aHann3om je yTepheHa jeaHOdAKTOPCKA CTPYKTypa cKane (ca dakTop-
ckum ontepeherwsmma ajtema og 0,71 oo 0,88), npu yemy je Noy3AaHOCT CKase npoue-
teHa KpoHbaxoBum anda KoepuumnjeHTom nsHocmna 0,93.

CraTucTtnuyka aHanmsa

Y cknagy ca 3ajauMma MCTpaxkuBakba, CNpPOBeAEeHe Cy aHa/M3e MnapasiesiHe me-
Avjauuje (Mogen 4) n moaepupaHe napanenHe meaujaumje (Mogen 59) Kopuwherbem
IBM SPSS (Bep3uja 28) n Process Macro Bep3suje 4.2 (Hayes, 2022). C 0631Mpom Ha Hana-
3€ KOjUu cyrepully a pagHW CTaxK HaCTaBHUKa MOXKe MMaTW 3Ha4yajHy yiory uy Hactas-
HWYKOj camoedUKaCHOCTU U Yy pagHoj aHraxkoeaHoctn (Tschannen-Moran & Woolfolk
Hoy, 2007; Skaalvik & Skaalvik, 2007), Bapujabna PagHu cTaxk je yk/byyeHa y mogene
Kao KOHTPOJIHA Bapujabna. EPeKTn cy cmaTpaHu 3HaYajHMM aKO MHTEpPBaa MOBEpPEHA
HWje cagprao BpeaHocT 0, AOK cy CTaHAapAHe rpelwke epekaTta npouereHe bootstrap
MmeToaom ca 95% nHtepsanom nosepersa (5000 y3opaka).

PesyntaTtu

M3parkeHocT, guctpnbyumja u nosesaHocT Bapujabau
Y UCTpaXKuBamy

Yeugom y Tabeny 1 3ak/byuyje ce ga cBe Bapujabne Koje cy obyxsaheHe nctpa-
XUBabeM MMajy HOPMasiHY pacnojesly CKopoBa Npema BpeaHoCcTMMa KoeduumjeHaTa
3aKOLWEHOCTU U cnsbowTeHocTH gucTpubyumje (-1,5 < Sk, Ku < 1,5; Tabachnick & Fidell,
2013).

BpegHoctn MNupcoHoBux KoeduumjeHata Kopenauumje, npema KoeHoBMM Kpurte-
pujymmma (Cohen, 1988), ykasyjy Ha To Aa camoedMKacCHOCT HacTaBHMKA OCTBapyje
3HayajHe ymepeHe 00 BMCOKe MO3UTMBHE Kopesaumje ca MHTPanepCoHa/HOM, UHTep-
nepcoHasnHom ceecHowhy M pagHOM aHrarkosaHowhy, Te ga paZHa aHra*KoBaHOCT
Kopenunpa 3Ha4yajHO, YyMepeHo A0 BMCOKO MO3UTUBHO Ca WMHTPANepCOHASIHOM WU MHTEp-
nepcoHanHom ceecHowhy. MHTpanepcoHanHa CBECHOCT OCTBapyje 3HayajHy HUCKY Mo-
3UTUBHY KOpenaumjy ca MHTepnepcoHaHoM cBecHowhy.
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Tabena 1
JleckpunmusHu noKasamerssbu U UHMepKopeaayuje ucnumusaHux eapujabau

Teop.pacnoH M SD Sk Ku 2 3 4

1. CamoeduKacHocT

HaCTaBHUKE 1-9 6,92 1,13 -0,68 0,81 ,53* ,40"™ ,67*
2. UHTpanepcoHanHa cBecHOCT 1-5 4,07 0,70 -0,96 0,94 - ,22** ,59**
3. HTepnepcoHanHa cBecHoCT 1-5 3,95 0,72 -0,87 1,47 - ,34**
4. PagHa aHraXxoBaHoOCT 0-6 4,49 1,17 -0,91 0,14 -

HanomeHa. M — apuTmeTuuka cpeamHa; SD — ctaHaapaHa aesujaumja; Sk — ckjyHuc; Ku — kyptosuc; “p <,01.

MepaujaTopcku edpeKkaTt MHTpanepCcoHanHe U MHTepnepcoHanHe
CBECHOCTU Ha ogHoc usmehy camoedpukacHocTU n
pagHe aHra’*KoBaHOCTU HAaCTaBHUKA

Y un/mby ncnutMBarba MeAMjaTopcKor edpekTa MHTPaNepcoHasHe U UHTEpPNepCco-
Ha/He CBECHOCTM Ha oAHOC namely camoedmKacHOCTU HACTaBHMKA U pafHe aHraxoBa-
HOCTW, CrpoBeAeHa je napanenHa meaujauuja. Pesyntatm cnposegeHe aHanuse (Tabena
2) cy nokasasnu 3HavajaH gupekTaH edpekaT camoedMKaCHOCTU HaCTaBHUKA Ha MHTpanep-
COHA/NHY M MHTEpPNepCOoHaHy CBECHOCT.

Mopep, Tora, NAEHTUOUKOBAHWN CY 3HaYajaHU ANPEKTHU edeKTn camoedUKaCHOCTH
HaCTaBHWKA M WHTPAMNepPCOHa/IHe CBECHOCTM Ha pafHy aHra)koBaHOCT. HacynpoT Tome,
MHTepnepcoHasiHa CBECHOCT HWje OCTBapWaa 3HauyajaH gMpPeKTaH edeKaT Ha pagHy
aHraXoBaHOCT.

YKYMNHU UHOMPEKTHM edeKaT camoedMKacHOCTM Ha pafHy aHraXKoBaHOCT je 3Ha-
yajaH, NpM 4Yemy Ce WMHTPaNepcoHa/Ha CBECHOCT M34Baja Kao 3HayajaH meaujaTop
opHoca nsmehy camoePpmnKacHOCTM HACTaBHUKA M paHe aHraxkoBaHocTU. MHTepnepco-
Ha/JIHa CBECHOCT HUWje OCTBapW/a 3HayajaH meamjaTopcku edpekat. OBM Hanasmn cyrepu-
Wy Aa HaCTaBHULUM Ca BUCOKMM HMBOOM CamoedMKaCHOCTU MMajy M3paskeHKnjy cnocob-
HOCT Aa 6yay NPUCYTHWU y TPEHYTKY M NPUXBaTajy COMCTBEHA €MOLUMOHANHA UCKYCTBa,
wTto um omoryhasa Behn HMBO nocBeheHOCTM M aHraXKOBAHOCTM Y paay.

Tabena 2
Pezynmamu napaneaHe medujayuje

Kputepujym
MHTpanepcoHanHa CBECHOCT
MpeauKkTopu B SE t p Cl (LLCI, ULCI)
CamoednKacHOCT HaCcTaBHMKA a; 0,33 0,03 9,75 ,00 0,26, 0,39
PagHu cTax 0,00 0,00 0,73 ,46 -0,00, 0,01

R2=,29, F(2,247) = 48,15, p =,00
MHTepnepcoHanHa cBeCHOCT
CamoedmKacHOCT HacTaBHMKa a, 0,25 0,04 6,77 ,00 0,17,0,32
PagHu cTax -0,00 0,00 -0,40 ,69 -0,00, 0,01
R2=,16, F(2,247)=22,99, p =,00
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Kputepujym
MHTpanepcoHanHa cBeCHOCT
MpeauKkTopm B SE t p Cl (LLCI, ULCl)
PapgHa aHraxoBaHocT
CamoedmKacHOCT HacTaBHMKa ¢ 046 0,06 8,05 ,00 0,35, 0,57
MHTpanepcoHanHa cBeCHOCT b, 0,54 0,09 6,16 ,00 0,37,0,72
NHTepnepcoHanHa cBECHOCT b, 0,12 0,08 1,46 ,14 -0,04, 0,28
PagHu cTax 0,01 0,00 1,51 ,13 -0,00, 0,01
R2=,53, F(4, 245) = 65,49, p =,00
YKYNHU UHAVMPEKTHU edeKaT 0,21 0,04 - - 0,13,0,28
CamoedunkacHocT—>
MHTpanepcoHanHa cBeCHOCT cc 0,18 0,04 - - 0,11, 0,25
—PagHa aHraxoBaHocT
CamoedunkacHocT—>
MHTepnepcoHanHa cBecHOCT c; 0,03 0,02 - - -0,01, 0,08

—>Pa,a,Ha adHlMra>o0BaHOCT
HanomeHa. B — HecTaHpapan3oBaHn edektn; SE — cTaHgapaHa rpewka; Cl — 95% uHTepBan nosepema;
LLCI — poma rpaHuua nHTepsana nosepemna; ULCl — ropwa rpaHuua MHTepBaia noseper-a.

MogaepaTtopcku edpeKaT nona Ha ogHoc usmehy camoedpurKacHOCTH,
MHTpanepcoHaiHe U MHTEPNEepPCOHaIHe CBECHOCTU Yy HacTaBu
M pagHe aHra)0BaHOCTM HaCTaBHMUKaA

Ca unbem UcnuTMBarba MoaepaTopckor edeKkTa nosa Ha penaumje nsmehy mcnm-
TUBaHWX Bapujabsn, cnpoBeaeHa je MogepupaHa napanenHa megujaumja (Tabena 3).

Ta6ena 3
Pesynmamu modepupaHe napanenHe meoujayuje

Kputepujym
MHTpanepcoHanHa CBECHOCT
MpeankTopu B SE t p Cl (LLCI, ULCI)
CamoedmKacHOCT HacTaBHMKa 0,38 0,13 3,05 ,00 0,13,0,63
Mon 0,40 0,49 0,83 ,41 -0,56, 1,37
Camoedukacroct 0,04 007 052 60 -0,18, 0,10

HacTaBHMKa x Mon
R2=,32, F(3, 246) = 36,45, p = ,00
MHTepnepcoHanHa CBeCHOCT

CamoednKacHOCT HacTaBHMKA 0,27 0,14 1,89 ,05 0,01, 0,55
MNon -0,04 0,55 -0,06 ,94 -1,12,1,05
CamoeduKacHocT 0,18 0,07 2,57 ,01 0,05, 0,31

HacTaBHWKa X NMon
R2=,16, F(3, 246) = 16,56, p = ,00
PagHa aHrarkoBaHocT

CamoedmKacHOCT HacTaBHMKaA 0,96 0,20 4,80 ,00 0,56, 1,36
MHTpanepcoHanHa CBECHOCT 0,46 0,22 2,09 ,04 0,03, 0,89
MHTepnepcoHanHa cBECHOCT 0,20 0,37 0,54 ,58 -0,52,0,92

107



BU/BAHA TPUOYHOBUR MAPUHKOBWUT, AYWAH PAHBE/IOBUR

Kputepujym

MHTpanepcoHanHa cBECHOCT
MpeanKkTopu B SE t p Cl (LLCI, ULCl)
MNon 0,25 0,83 0,30 ,76 -1,37,1,87
CamoedmKacHocT -0,33 0,12 -2,64 ,01 -0,58, -0,08
HacTaBHMKa x Mon
MHTpanepcoHanHa CBECHOCT 0,11 0,21 0,51 ,61 -0,30, 0,52
x Mon
MHTepnepcoHanHa 0,25 0,09 2,78 ,01 0,08,0,42

csecHocT x [Mon

R2=,54, F(7,242) = 38,28, p =,00
HanomeHa. B — HecTaHgapansoBaHu edektn; SE — cTaHgapaHa rpewka; Cl — 95% uHTepBan nosepersa;
LLCI — poma rpaHuua nHTepeana nosepemwa; ULCl — ropra rpaHmua MHTepBasia NoBepetrba.

Pesyntatm yKasyjy Ha 3HadyajaH edekaT MHTepakuuje nona n camoedUKacHoCTU
HaCTaBHWKA Yy NPeamKLMju pagHe aHraXKoBaHOCTH, cyrepullyhu ga non moaepupa pena-
unjy namehy camoedrKacHOCTM HaCTaBHMKA U pafHe aHraxoBaHocTU. Mako camoeduKa-
CHOCT HacTaBHMKA OCTBapyje 3HayajHe AMpeKkTHe edeKkTe Ha pafHy aHra*KOBaHOCT Kog,
ncnNuTaHuKa oba nosa, 0Baj edeKar je U3paxkeHujn Kog MyLLIKUX UcnuTaHuKa (Tabena 4).

NpeHTUOUKOBaAH je M 3HayajaH MHOMPEKTHM edeKaT camoedUKaCHOCTU HaCTaB-
HWKA Ha aHra*K0BaHOCT NPEKO UHTepNepCcoHanHe CBECHOCTU, aih CaMo Ko4 UCUTaHWUKA
YKeHcKor nona. Koa mMyLIKMX MCMMTaHWKa, OBaj MHANPEKTHM edeKaT Huje Buo cTaTncTm-
YKM 3HayajaH (Tabena 4). JobujeHn Hanasu cyrepuily Aa KOZ HACTaBHWMKA YKEHCKor
Nnosia UHTeprNepcoHasiHa CBECHOCT MMa BakHy yJiory y penauuju nsmehy camoedpuka-
CHOCTM M pagHe aHraxosaHocTu. Ca Apyre CTpaHe, Kog, HacTaBHMKa MYLLUKOT Nnosa, yse-
petba y concTBeHe cnocobHoCT Umajy Behu AMPEeKTHU edeKaT Ha pagHy aHra*KoBaHOCT.

Ta6ena 4

YcnoeHU UHOUPEeKMHU eghekmu camoeduKacHOCMU HACMABHUKA HA PAOHY QH2AXO08AHOCM MPEKo
UHMPAanepcoHasnHe U UHMepnepcoHasaHe C8eCHOCMU 3a MYyWKU U HEeHCKU 1o/

YCNOBHU ANPEKTHU YCcNoBHU MHANPEKTHM edekTn X Ha Y
edpektn X Ha Y npeko M1u M2
CamoeduKacHocT CamoedukacHocT — CamoedukacHocT —>
MopgepupaHa
napanena — MHTpanepcoHanHa NHTepnepcoHanHa
. . PagHa cBecHocT — PagHa cBecHocT — PagHa
megmjaumja
QHraXko0BaHOCT aHra)KoBaHoCT aHraXoBaHOCT
Cl Cl Cl
B SE (LLCl, B SE (LLci, B SE (LLCI,
ULCI) ULCI) ULCI)
Mywwku non 0,47 0,02 -0,11
0,66 0,09 0,85 0,14 0,06 0,27 0,01 0,05 0,09
KeHcKku non 0,22 0,07 0,07
0,36 0,07 0,50 0,17 0,05 0,26 0,15 0,03 0,23

HanomeHa. X — camoedMKacHOCT HacTaBHMKA; Y — pagHa aHraxkoaHocT; M1 — MHTpanepcoHanHa CBECHOCT;
M2 — uHTepnepcoHasnHa CBECHOCT
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AvcKycuja

CnpoBefeHO UCTPaXKMBakbe je MMasio 33 UWb UCMUTUBAHE Y/IOTe UHTPAnepco-
HaJ/IHe U HTEePMEePCOHa/IHE CBECHOCTM Y HAacTaBu y oaHocy namely camoedrKacHOCTH U
pagHe aHraxKoBaHOCTU HACTaBHMWKA, KAao U A N U Y KOjoj Mepu Noa HacTaBHUKA MoAM-
bUKyje MHTEH3UTET U CMep NOMEHYTUX ogHOCa.

MoTBphyjyhn noueTHe NpeTnoCTaBKe M pe3ynTate NPETXOAHUX WMCTPArKMBakba
(Cetin et al., 2025; Moyano et al., 2023), camoednKacHOCT, Koja pedaeKkTyje nepuenuu-
jy concTBeHmMx cnocobHOCTM y ynpaB/batby HACTaBHUM NpPOLLECMMaA U M33a30BUMA Y YUU-
OHMUM, OCTBapyje 3HayajHe penaunje ca obe AnMMeH3Mje NyHe CBECHOCTM Y HacTaBu —
WMHTPanepCcoOHa/IHOM M UHTepnepcoHaaHoM. [locajalwrba UCTPaXKUMBakba A0CAe[HO yKa-
3yjy Ha TO A4a BMCOKa nepuenumja amyHe camoedmkacHoctu omoryhasa 60s/by emoumo-
Ha/IHYy perynaumjy u KorHutueHy GAEKCMBUAHOCT, WTo AonpuHocn Behoj MHTpanepco-
Ha/HOj CBECHOCTWM, OOHOCHO CMOCOOHOCTM HACTaBHUKA fa CBECHO MAEHTUOUKYjY U
ynpaB/bajy COMNCTBEHMM eMOLMjaMa, MUCAMMA N peaKuunjama y NnpodpecMoHaHOM KOH-
TekcTy (Frank et al., 2016; Yan et al., 2025). HactaBHUUM ca BULIMM HUBOOM camoedu-
KacHOCTK, Takohe, noKasyjy Behy cnocobHOCT ynpas/baktba YYMOHULOM M OAp}KaBatba
NO3UTMBHUX MHTEPNEpPCOHaNHMX ofHoca (Zeb et al., 2024). Bucoka camoedmKacHOCT
BOAM Ka Behoj oTBopeHOCTM, Heocyhyjyhem npucTyny y MHTEpaKUMju ca YYEHUUMMA,
na*kKkbn U MNPUjEMUYMBOCTU Y KOMYHUKaLUMjKU ca yyeHnumMma (Moyano et al., 2023), Kao
BAXKHMX KOMMOHEHTN NHTepPNepPCOHaIHe CBECHOCTMU.

CamoedMKaCHOCT HacTaBHMKA je y AocagalltbUM UCTParkMBarbMma BuLe NyTa
notBpheHa Kao CHa)kaH NpeauKTop NO3UTUBHUX 06Pa3OBHMX Mcxoda U npodecnoHan-
Hor pyHKLMOHUCaHa HacTaBHUKa (Han & Wang, 2021; Thurlings et al., 2015). Teopujcka
objawmera NoBe3aHOCTU caMoedMKACHOCTU U padHe aHraXKoBaHOCTM NpoHasiase ce y
BanaypuHoj (Bandura, 1977) coumjanHO-KOTHUTMBHO] TEOPUjU y4Yerba, Koja cyrepuiue
42 BUWW HUBOM camoedMKaCHOCTU yMakrbyjy cTpec u nosehaBajy aHraxoBaHOCT noje-
OMHAUa Y bMXoBUM 3agaumnma. OBy Tesy A04aTHO NOAPMKABAjYy Pe3yaTaT UCTPArKMBaA-
Fba KOja Cy YCTaHOBW/IA CHaXKHY MO3MTUBHY MOBE3aHOCT M3mehy camoedpuKacHOCTM
HacTaBHMKA W pagHe aHraxosaHoctu (Shu, 2022; Xiao et al., 2022). HactaBHMUM Koju
Bepyjy Aa ,mory aa nsahy Ha Kpaj” ca 3axTeBMMa NOCNA A0XKMB/bABAjy BULLE eHTY3Mja-
3ma, Behy OTNOPHOCT U Makby eMOoLMOHaNHy ncupnsbeHocT (Skaalvik & Skaalvik, 2014).
Y nctpaxkusary Kcnao 1 capagHuka (Xiao et al., 2022) nokasaHo je ga camoeduKacHoCT
CHa*KHWje npeaBuha aHraXkoBaHOCT Of, yXUBakba y HaAcTaBW, jep cTBapa cTabunaH
OO0XMB/baj KOMMETEHLMjE KOju ogpKaBa eHeprujy, nocBeheHoCT u NOTNYHY ypPOHeHOCT
Yy pagHe 3agaTke. HacTaBHMUM ca BMWKMM CTEMEHOM caMoedUKACHOCTU YyNaxy Bulle
eHepruje y cBOj nocao, WTO pesyatMpa Behom npodecnoHanHom npegaHowhy u
uctpajHowhy (Wang & Pan, 2023).

Pe3yntatu uctpaxkmBarba yKasyjy M Ha 3Ha4YajHy, Kako AUPEKTHY, TaKo U Meauja-
TOPCKY YN0ry MHTPanepcoHasiHe CBECHOCTU Y 0bjallkberby pagHe aHraXKoBaHOCTU HacTa-
BHMKa (Moyano et al., 2023), notBphyjyhun Hanase uctpakusara [a ynpaBo BelITUHE
WHTPanepcoHasiHe CBECHOCTU OCTBapPYjy Hajjaun edeKaTt Ha onwTe baaroctarbe U pagHy
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aHra*koBaHOCT HacTaBHMKa (Guidetti et al., 2019; Lomas et al., 2017). UHTpanepcoHan-
Ha CBECHOCT, OAHOCHO CMOCOBHOCT HacTaBHMKa Aa byae cBecTaH COMCTBEHUX MWUC/W,
emMoLMja 1 TeNleCHUX ceH3aumja y cagalitbem TpeHyTKy (Frank et al., 2016) omoryhasa
HacTaBHUUMMA Aa 6osbe perynuuy CTpec, NPenosHajy U KOHCTPYKTUBHO oAroBapajy Ha
€MOLIMOHaHe M3a30Be y pady, WTo AonpuHocn Behoj eMOUMOHaNHoj cTabunHocTy,
noceeheHocTM M OTNOPHOCTM, Kao M Behoj pagHoj aHraxkosaHoctu (Moyano et al.,
2023).

NaoeHTUPUKOBaHa MeanjaTOpPCKa yaora MHTpPanepcoHaaHe CBECHOCTU Y penauuju
namehy camoedrKacHOCTM M pagHe aHraX*KOBAHOCTU HAaCTaBHUKA Npoayb/byje pasyme-
Bakbe MpoLeca Kojum yBepere y concteeHe npodecrmoHasiHe cnocobHOCTM noacTmuye
BMLUM HMBO aHra*KOBAHOCTU, UCTUYYhU yNOry NCUXONOLLKMX pecypca y npeBa3nnaxery
npodecnoHanHMX 1M3a3oBa M o4vyBarby nNpodecuoHanHe Aobpobutn. MHTpanepcoHanHa
CBECHOCT, Kao cnocobHOCT HacTaBHUKA Aa 6e3 ocyhuearba npaTe CBOja YHYTpallHa eMO-
LUMOHANHa CTakba M CBECHO NMOCTYNAjy y CKAAAY €a IMYHUM N NpodeCcMOHaNHUM BPeaHO-
cTma, omoryhasa edpuKacHMje MHTEpPHANN30Barbe NPOPECUOHANHUX LU/bEBA U HbUXOBY
aocneaHnjy peanusaumjy. HactaBHUUM KOjU MMaAjy M3parKeHy MHTPanepCcoHasiHy cBe-
CHOCT 60sbe ynpassbajy CTpecom, eduKacHUje peryanwly emoumje U oaprKasajy BMCOK
HUBO npodecroHanHe nocseheHocTn 1 3agoBosbeTBa (Yin et al., 2024). Oakne, UHTpa-
nepcoHasHa cBecHOCT omoryhaBa HacTaBHMUMMa fa ePUKacHUje mobuansyjy yHyTpa-
WHE pecypce M TaKo OCTBape BMLIM HMBO NpodecnmoHanHe aHraxKoBaHOCTU. Opyrnm
peynma, HacTaBHMLM Ca U3PaXKEHOM MHTPaNepcoHanHOM CBecHoWwhy mory nakwe ga
TPAHCPOPMMLLY BUCOKA YBEPEHA O COMNCTBEHO] KOMMETEHTHOCTU Y BUCOKY PaZHYy aHra-
¥KOBaHOCT jep 60/be pasymejy concTBeHe eMoUMOHaNHe noTpebe, bprke MAEHTUDUKY]Y
N3BOpE CTpeca 1 NPaBOBPEMEHO MPUMEHLYjy CTpaTernje eMoLMoHanHe perynaumje.

JopatHa aHann3a moaepupaHe napanenHe megujaunje npyxa Aeta/bHUjU yBUA,
Yy MexaHW3me Kojuma camoedMKaCHOCT AONPUHOCK PafHOj aHTaXKOBAHOCTM HaCTaBHU-
Ka, yKasyjyhu nputom Ha cneumduyHy yaory MHTepnepcoHaaHe CBECHOCTU Kao Meauja-
TOpPa, KOja je M3paXKeHa MCK/bYYMBO KOA MCNUTAHWKA XeHcKor nona. OBaj Hanas ce
MOXKe UHTepPNPEeTMpPaTN KPo3 poaHe CNeunPUUHOCTN Y KOHCTPYyUCary npodecmoHanHor
naeHTUTeTa y 06pasoBHOM KOHTEKCTY. [Tpema Hanasuma paHujux uctpaxkmsama (Lamo-
te & Engels, 2010), HacTaBHMLe y Behoj mepn HEro HacTaBHULM BPeHYjy eMOLMOHANHY
NMOBE3aHOCT M aKTUBHY YK/bYYEHOCT YYEHWKA Y HAaCTaBHU MPOLEC, LWITO YKa3yje Ha u3pa-
YKEHUje NHTepnepcoHanHe U penaLMoHe KOMMNETEHLNje Kao TeMesb UXoBOr npodecu-
OHanHor genoBara. Kako HacTaBHMUE 4YecTo rpage cBoj NpodecMoHaNHN UAEHTUTET
KpO3 04HOCe Ca yYeHULMMA, MHTepnepCcoHasiHa CBECHOCT MOXKe MpeacTaB/baTh BaXKaH
anar 3a ocTBapuBate eduMKacHUje HacTase. CNOoCOBHOCT HacTaBHMLUA A CBECHO npaTe
CBOja eMOLMOHA/IHA CTaka, A NPeno3Hajy Kako HMXO0BA PacrnofioKera yTuyy Ha
HAYMH Ha KOjU KOMYHMUMPAjY Ca YYHEHULMMA, KAaO M CNPEMHOCT A NaXK/bUBO CacnyLwiajy
N pasymejy noTpebe yyeHWKa, YaK M y TpeHyLMma Hecnarakwa uam cykoba, omoryhasa
KBa/IMTETHUje OAHOCE Ca Y4EHULUMA U AONPUHOCU NO3UTUBHOj EMOLIMOHANHO] KAUMU Y
yumoHuum (Moyano et al., 2023), unume ce noactTmye edbuKacHuje ynpaB/bakbe paspe-
A0M 1 Beha MOTMBMCAHOCT yYeHMKa 3a ydyerbe (Reyes et al.,, 2012). HactaBHULE Koje
nepumnupajy sehy cnocobHOCT y ynpas/bakby HaCTaBHMM MpPoOLECMMA U M3a30BMMA Y

110



Ynora nona, UHTPanepcoHanHe U MHTepnepcoHaaHe CBECHOCTU Yy penaumju nsmehy ...

yumoHuuM (Beha camoedmKacHOCT), NaKLe NpPenosHajy U pasymejy eMoUMOoHaNHa cTa-
Ha M noTpebe yyeHWKa U MMajy caocehare npema cebu un cBojum ydyeHumumma (Beha
WHTEpMepcoHasHa CBECHOCT), MMajy Behy moryhHocT ocTBapuBatba Behe emMounoHanHe
N negarowke NoBe3aHOCTM ca yyeHuUuMMma, Yyume ce nosehaBa CMUCAEHOCT U 3340BO-
JbCTBO HoMXOBOT NPodeCcMoHaNHOr Paja, @ NOCAEANYHO U HUXOBA pPafiHa aHraXKOBAHOCT.

Ca apyre cTpaHe, HacTaBHULUM MyLLKOT nosna Yyewhe cBojy npodecuoHasnHy yaory
rpage Kpos npuHUMNE KOHTPose, AUCUMNANHE U OpraHM3aumje paspeda, YMEcTo Ha
€MOLMOHa/IHMM U penaumoHMm acnektuma (Lamote & Engels, 2010). HactaBHULM NOKa-
3yjy BMLWM cTeneH camoedMKACHOCTM ¥ acneKTUMa aHraXKoBarba YY4EHUKA M ynpaB/batba
YYMOHULLOM, LUTO MOXKE AOMPUHETU jauoj NOBE3aHOCTU camoedUuKacHOCTM ca npodecmo-
Ha/lHUM UCXOAMMA, YK/bydyjyhu pagHy aHraxkoBaHocT. Ca apyre cTpaHe, HacTaBHUUE
MOTY MOKa3nBaTK BULLM CTENEH CaMOedUKACHOCTU Y EMOLMOHAJTHO] U MHTEPNEPCOHANHO]
OVNMEH3MjM paga, Npy Yemy HMXoBa nepuenuunja epukacHocTM Yewhe 3aBUCK Of, KOHTEK-
CTa U cnosbalkbux Banngaumja (Ahmad et al., 2015). Y 0BOM KOHTEKCTY, HacTaBHULM, Y
Behoj mepu, ocnatbajy cBojy NpodecnoHanHy aHraXKoBaHOCT Ha KOTHUTUBHY eBanyauujy
COMCTBEHUX CNOCOBHOCTM, @ Make Ha eMOLMOHAJIHY U pefaunoHy AMMEH3Njy HacTaB-
HUYKe npakce. CynpoTHO TOMe, KOA, HAacTaBHMULA Ce aHra*koBaHoCT Yewhe moaynuie u
WHTEPNEepCoHa/HUM N eMOLMOHaNHUM daKTopuma, Te camoedMKacHOCT MOXKe OCTBa-
puBaTK CcBOj edeKaT MHAMPEKTHO, NPEKO OTBOPEHOr, npuxsaTajyher u peuentMeBHOr
nNpMcTyna npema y4eHMuMmMma TOKOM MHTepaKLuuja y YY4UMOHULMN.

MpaKTU4He MMNMKauuje OBOr UCTPaXKMBaHa YKa3yjy Ha BaXHOCT MHTerpmcakba
TPEHMHra u obyKa Koju pa3Bujajy 1 jauajy camoedmKacHOCT, UHTPANEePCOHaHY N UHTep-
NnepcoHasHy CBECHOCT HACTaBHMKa Yy OKBMPY nporpama npodpecuoHaNHOr ycaBpluasa-
Hba. Y KOHTEKCTY BUCOKMX 3aXTeBA U CTPECA Y HaCTaBHMYKOj Npodecnjun, ysepere HacTa-
BHMKa Y COMCTBEHE CMOCOBHOCTU Aa yCNeLwWwHo NaaHnpa, OpraHnsyje U peanmnsyje akTms-
HOCTM Koje cy noTpebHe 3a 0CTBapMBaAbE XKesbeHUX 06Pa30BHUX LN/bEBA, TE CNOCOOHOCT
MeHTa/IHe NMPUCYTHOCTU U MaXKkbe y TPEeHYTKY nody4vaBarba, Npeno3HaBakba U pasymesa-
Hba emoLMja Y4EHMKA, N pearoBakba Ha yYeHUKe 6e3 ocyae U ca npuxBaTakbem, Npeacra-
B/bajy Ba)KHe MNCUXOOLLKE pecypce 3a o4pKaBake eHeprniyHocTu n nocseheHoctu nocny.
MpaKTN4YHO, 0BO 3HauM Aa 6u nporpamm nNpodecnoHanHoOr pasBoja HacTaBHMKa Tpebanu
Oa 0byxBaTe 0byKe 3a pasBujarbe CTpaTervja 3a CyoyaBarbe Ca M33a30BMMA Y YYMOHULM,
M yHanpehuBarbe Naxhe yCMepeHe Ka CONCTBEHMM MUCIMMa, ocehatbMa U TeNEeCHUM
CeH3aumMjama, eMmOLMOHANHe pPeLenTUBHOCTM Y CBAKOAHEBHUM MHTEpaKunjama. LLkone
6u Tpebano Aa MMNIEeMeHTUpPajy cTpaTernje 3a Npy*are jaCHUjUX NOBPaTHUX MHPOpMa-
UMja O KomneTeHUMjama HacTaBHUKA, MoryhHocTM 33 camopediekcujy O COMNCTBEHUM
CnocobHOCTMMA ynpaB/batba YYMOHULOM M M3a30BMMA HacTaBe, Kao u cTpaTteruje Koje he
HacTaBHMLMMa Nomohu fa NpakTUKyYjy CBaKOLHEBHE CBECHE aKTMBHOCTW (HMP. CKEHMpa-
Hb€ Tena, CBECHO KpeTakbe, NMPaKTMKoBarbe bpure n caoceharba), U UHTErpPULLY TEXHUKE
CBECHEe NaKrbe Y CBAaKOAHEBHY MpPaKCy Y yuymoHuuu. OBakaB NpUCTYN MOXKe AOMNPUHETH
KBa/IMTETHUjMM HaCTaBHUM MHTepaKunjama, 60/b0j eMOLMOHATHOj KAMMK Y YYUMOHULM U
BehOoj MOTMBMCAHOCTU YYEHMKA 33 yderbe, WTO nocneauyHo nosehaBa CMUCIEHOCT U
33,0B80/bCTBO NPOdECMOHANHOT Pafa HaCTaBHULA.
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MocebHa BpeAHOCT UCTpaXKMBakba Ce Orfiesa Y UCMUTUBAkY MOZEPATOPCKE Yo-
re nosnay penaumju camoedmMKacHOCTH, NyHe CBECHOCTU Yy HACTaBU U pagHe aHraxoBa-
HOCTM, WITO NPeMa ca3HakbMMa ayTopa NpeacTaB/ba NPBO UCTPAXKMBaHbE OBON TUMA, YUME
ce oTBapa NPOCTOP 3a Jasba MCTpParkMBakba WHAMBUAYA/HUMX PasfiMKa y nocpeayjyhum
edeKTMa nyHe CBECHOCTW Yy HacTaBK Ha penauunjy nsmehy anuHux pecypca m npodecmo-
HanHe 0obpobuTn HacTaBHUKa. [obujeHU pe3ynTaTu Harnalwlaeajy noTpeby 3a npeno-
3HaBakbEM M yBaXKaBatbeM POLAHMX CMEUUPUYHOCTM Y NPOPECMOHATHOM GYHKLMOHM-
Catby HAaCTaBHMKA NPUINKOM Kpenpaka NOMUTMKA CTPYYHOT ycaBpLlaBakba U yrnpas/ba-
Hba /bYACKMM pecypcuma y wKonama. ObpasosHe MHCTUTYUMje Bu Tpebano Aa yBaxke
pasnnKe y HaYMHMMa Ha Koje HAaCTaBHULM M HACTaBHULE NPUCTYNajy NpodecuoHaaHUM
M3a30BMMa M KaKo rpasie cBoj NnpodecMoHanHN naeHTUTeT. 3a HacTaBHMKe oba nona ce
npenopyyyje CMCTEMATCKO jadyarbe camMoedMKACHOCTU U MHTPANepCcoOHaIHE CBECHOCTH,
OOK je 3a HacTaBHMUE MoTpebHO AM3ajHMpPaTU LM/baHE UHTEPBEHUMjEe YyCMepeHe Ha
pa3BOj MHTEpPMEePCOHaNHe cBeCHOCTU. OBO MOXKe YK/byuMBaTW CrneuunjanmsoBaHe paau-
OHMUe Koje ce ¢OKycupajy Ha eduKacHy KOMyHUKauumjy, cayware 6e3 ocyhusara,
€MOUMOHANHY perynaumjy y MHTepakumjmu ca y4eHUUMma, Kao 1 pasBujatbe emnaTuje u
caocehatba y paay ca geuom. OBako gudepeHumpaHu npuctynu omoryhasajy npunaro-
hasarbe nporpama npodecrMoHanHor ycaBpllaBakba cneunduyHMM MexaHM3MMMa Koju
CTOje y OCHOBY pajiHe aHra)KOBAaHOCTW HAcTaBHWKa, Yume ce nosehasa BeposaTHoha
TpaHcdepa CTeYEeHUX BelTMHA Y CBAKOAHEBHY MpPaKCy Y YYMOHMUM. Ha oBaj HauuH,
06pa3oBHE MHCTUTYLMje HE CaMO Aa MOry AonpuHeTn nosehary pagHe aHraxoBaHo-
CTW HacTaBHMKA Beh M AyropovyHO AONPUHETM OMWTEM KBaNMUTeTy 06pa3oBHOr npoLieca
1 0obpobUTU 3anoc/ieHnX.

HanocneTKy, BaXHO je ucTahM HEKOJIMKO OrpaHUYera OBOT UCTPaXKMBakba. Haj-
npe, BeANMYMHA M NPUTOLAH KapaKTep y30pKa MOXKe OrpaHMuInTM MoryhHoCT reHepanu-
3aumje pesysTaTa Ha Nonyaauujy HaCTaBHUKA y LeNoj 3emsbu. [Apyro orpaHuyere ce
OAHOCK Ha HejeAHaKy MNOJIHY ANCTPUOYUM]Y UCMIMTAHUKA KOoja MOXKe YyTUUATU Ha npeum-
3HOCT MpoLeHe MoAepaToOpCcKux edekaTta nosa. Takohe, NCTpaxKmnBarbe KOPUCTU Kopena-
LMOHM AM3ajH 3a TeCTUparbe moaena megujaunje n moaepaumje. Mlako ce osum npucry-
nom mory naeHTMeuKoBaTM ogHocn namehy Bapmjabam n MHANPEKTHU edeKTH, Kopena-
LUMOHa npupoaa cTyaumje cnpeyasa usBohere AMPEKTHUX 3aK/bydaka O y3poyHo-noce-
ONYHMM Be3ama uamehy ncnutMBaHMx Bapunjaban. OBa orpaHMYera yKasyjy Ha noTpeby
3a cnpoBoherwem byayhux nctparkmearba ca Behum, reorpadckm pasHOBPCHUjUM M NON-
HO YPaBHOTEXEHMUM Y30PLMMA, Kao U MPUMEHOM NOHIUTYAMUHANHUX AM33ajHA.

3aKk/by4yak

M3yyaBatbe MCUXONOLIKMX KOpenaTa pajHe aHra)KoBaHOCTU HacTaBHMKA MOXKe
6UTK BMLLECTPYKO 3HAYajHO ca acnekTa yHanpehuBarba onwTe 06p06UTM HACTaBHUKA,
Kao 1 HUXOBOT BacnMTHO-06pa3oBHOr paga. CnpoBeAeHOo UCTParkMBatbe je NoTBpAUI0
A2 camoedMKaCHOCT MMa BaXKHy YNOry Y PagHOj aHraXKoBaHOCTWM HAaCTaBHUKA, aan U aa
CYy MHTpanepcoHasiHa U MHTepnepcoHanHa CBECHOCT 3HaYyajHU MeanjaTopu oBe penaumje.
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[NaBHM Hanasu ce Mory TakCaTUBHO COPTMPATM Y HEKONIMKO BaXKHUX oapeaHuLa:

— HacTtaBHMUM ca BUWIMM HMBOOM camoedMKaCHOCTM NoKasyjy Behy cnocobHocT
Aa 6yay NPUCYTHU y TPEHYTKY U NPUXBaTajy COMNCTBEHa eMOLMOHANHA UCKYCTBa (MHTpa-
nepcoHanHa ceecHocT), Behy cnocobHOCT emnaTuje U NPMjEMUYMBOCTM Y OAHOCMMA Cca
yYeHUUMma (MHTepnepcoHanHa CBECHOCT), Kao n Behy nocBeheHoCT M aHraXKoBaHOCT y
paay;

— YBepere HacTaBHMKa y concTBeHe npodecnoHasHe cnocobHocTu (camoedu-
KacHoCT) noacTtuye Behy CBECHOCT O CONCTBEHMM MUCAMMA U emolMjama (MHTpanepco-
Ha/IHa CBECHOCT), WTO Aa/be BOAM Ka BULIOj PafHOj aHraxoBaHOCTH;

— Ko vcnuTaHMKa »KEeHCKOT Noa, MHTeprnepcoHanHa CBECHOCT MMa BaXkHy y/o-
ry y penaymnju nsmehy camoeduKkacHocTM 1M pagHe aHraxkosaHoctu. OBaj Hanas ce Ty-
Mayu Kpo3 poaHe cneundUUYHOCTM Y KOHCTpyucaky NpodecmoHanHor MAEeHTUTETa, rae
HacTaBHULE BULLE BPeaHYjy eMOLMOHaNHY NOBEe3aHOCT U penaumoHe KoMneTeHuumje y
MHTEPaKLMjKN Ca y4EeHMLMMA Y OAHOCY Ha MyLIKapLeE;

— CamoedMKacHOCT Mma 3HayajaH AuMpeKTaH edekaT Ha pafHy aHraxosBaHOCT
Koz 06a nona, anu je ogaj epekaT U3PAXKEHUjU KOA MYLUKMX UCMUTAHMKA. Koa HacTas-
HWKa MYLUKOT No/a, pafiHa aHra*koBaHOCT je jaye NMoBe3aHa ca yBeperem y COMNCTBeHe
cnocobHOCTH, AOK Ce KOA HacTaBHMLUA aHraxkosaHocT yewhe mogynuwe nHTepnepco-
Ha/IHUM U eMOLMOHANHUM daKTopUMa.

[JobunjeHn pesynTtath ykasyjy Ha noTpeby uHTerpucarba TpeHUHra n obyka, Koju
jayajy camoedmnKacHOCT, MHTPaNepCcoHaHy U MHTEPNEepPCOHaHy CBECHOCT HaCTaBHMKa,
y nporpame npo¢ecMoHa HOT ycaBpLlaBatba. MictoBpemeHo, npeno3HaTa je notpeba 3a
yBaKaBakbeM POAHUX CreundrUHOCTM Y 061IMKoBakby NpucTyna npodecnoHanHom yca-
BPLUABakby, KOjU MOTY AONPUHETU YHanpeherwy pagHe aHra*KoOBaHOCTU HAaCTaBHUKA, Kao
1 nobosblakby YKYMHOT KBasuTeTa 06pa3oBHOr npoueca.
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ABSTRACT

The study examines the mediating role of mindfulness in teaching in the relationship
between teachers’ self-efficacy and work engagement, as well as the moderating role
of gender in the interplay of these variables. The convenience sample consisted of
250 teachers from Serbia (176 women, 74 men). Data were collected through online
surveys and direct administration. The Teacher Mindfulness Scale, measuring teacher
intrapersonal and interpersonal mindfulness, the short form of the Teacher Self-
Efficacy Scale, and the Work Engagement Scale were used. Parallel mediation and
moderated parallel mediation analyses were applied. The results confirm a significant
direct effect of teachers’ self-efficacy on intrapersonal and interpersonal mindfulness,
as well as on work engagement. Intrapersonal mindfulness was a significant mediator
of the relationship between self-efficacy and work engagement. Gender moderated
the relationship between self-efficacy and work engagement, with this effect being
stronger among men. The indirect effect of self-efficacy on work engagement through
interpersonal mindfulness was significant only among female participants. The
findings suggest the need for gender-specific teacher professional development
programs.

Keywords: self-efficacy, intrapersonal mindfulness, interpersonal mindfulness, professional
wellbeing.

Introduction

Teachers are now universally recognized as the most important component of
educational systems (Cheng & Wu, 2016; Derakhshan et al.,, 2020). However, the
attractiveness of the teaching profession has been steadily declining due to increasing
social, economic and technological demands (Dotta et al., 2025; OECD, 2022). As a
result, teacher shortages have been reported in 35 education systems across Europe,
including Serbia (Eurydice Report, 2021). Particularly concerning is the finding that
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more than 80% of teachers worldwide report low levels of well-being and consider
leaving the profession (Education Support, 2024; Falecki & Mann, 2020).

Maintaining and enhancing teacher well-being represents an important and
valuable goal, as teacher well-being has been associated with increased professional
commitment and reduced levels of stress (Dreer, 2023; Kern et al., 2014). At the same
time, teacher well-being is linked to a range of positive outcomes for students, schools
and educational systems. Research consistently shows that teacher well-being directly
affects the development of harmonious relationships with students, student
engagement, achievement and students’ own well-being (Dreer, 2023; Granziera et al.,
2023; Turner & Theilking, 2019). Accordingly, improving teacher well-being may be
essential for achieving positive student outcomes, maintaining the quality of education
and addressing challenges related to the sustainability of the teaching profession
(OECD, 2022).

Previous research on teacher well-being has most often focused on the negative
aspects of the teaching profession, such as burnout, stress, anxiety and leaving the
profession (Agyapong et al.,, 2022; Li & Yao, 2022; Thomas & Reyes, 2024). This
approach stems from the traditional psychological perspective aimed at identifying and
addressing psychological problems. However, although resolving psychological
difficulties may indirectly contribute to teacher well-being, more recent studies suggest
that a strengths-based approach may be more suitable for enhancing teacher well-
being. Such an approach is offered by positive psychology which focuses on optimal
functioning through positive subjective experiences, individual strengths and a positive
organizational environment (Seligman & Csikszentmihalyi, 2014). In this context,
research on teacher well-being increasingly examines the concept of work engagement
(Yu et al., 2024), which is considered a dimension of job-related well-being (Rothmann,
2008) and has been found to contribute to teachers’ physical and psychological health
(Sarath & Manikandan, 2014; Tsuchie et al., 2025).

Theoretical Framework

Work engagement

Despite the challenges of the teaching profession, such as heavy workload,
complex interpersonal relationships and students’ academic and behavioral difficulties
(Buri¢ & Macuka, 2018), it is important for teachers to remain engaged in their work.
According to work engagement theory, an engaged individual maintains a positive
attitude toward work, reflected in sustained vitality, energy and determination to
invest time and effort in completing tasks (Schaufeli, 2012). Schaufeli (2012; Schaufeli &
Bakker, 2013) defines work engagement as a constructive, fulfilling and career-relevant
mental state. This state is characterized by absorption (a state of deep concentration
and full immersion in work tasks), vigor (a high level of energy and mental resilience
while performing job duties, even when facing difficulties), and dedication (a strong
involvement in work accompanied by a sense of significance and enthusiasm).
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Findings from previous research indicate that teacher work engagement is
associated with job satisfaction, willingness to assume additional responsibilities
beyond classroom duties and the quality of instruction (Balbes & Quines, 2022;
Rahmadani & Kurniawati, 2021). High levels of engagement reduce the likelihood of
mental health problems, absenteeism and job turnover (Johnson, 2021; Tsuchie et al.,
2025). When students are taught by engaged teachers they tend to show greater
interest in school activities and tasks, achieve better academic outcomes and
experience more positive emotions at school (Vujci¢ et al., 2022; Xiong & Yuan, 2024).

Given the recognized importance of work engagement for effective teaching and
positive educational outcomes the present study aims to achieve a better
understanding of teachers’ psychological resources, such as self-efficacy beliefs and
mindfulness in teaching, which may contribute to their optimal professional
functioning.

Self-efficacy and work engagement

First introduced within the framework of social cognitive theory (Bandura, 1986,
1997), the concept of self-efficacy refers to an individual’s belief in their own ability to
perform a specific task. This belief influences their thoughts, actions, behavior,
motivation, effort investment and judgment (Bandura, 1997, 2006).

More specifically, teacher self-efficacy refers to teachers’ beliefs in their own
capacity to manage and maintain order and organization in the classroom, motivate
and engage students in the instructional process, and successfully accomplish assigned
teaching tasks (Tschannen-Moran & Woolfolk Hoy, 2001).

Teachers with high levels of self-efficacy demonstrate greater professional
commitment, job satisfaction and work engagement (Han & Wang, 2021; Skaalvik &
Skaalvik, 2014; Waweru et al., 2021), as well as lower levels of emotional exhaustion,
fatigue, hopelessness and anger toward students (Buri¢ & Macuka, 2018; Fathi et al.,
2021). They create a positive classroom climate by planning motivating lessons that
enhance students’ abilities, effectively managing problematic behavior, regulating
negative emotions and overcoming professional challenges (Fathi et al., 2021;
Tsouloupas et al., 2010). Such teachers are more likely to use innovative instructional
strategies and experience higher levels of professional fulfillment, as well as stronger
feelings of pride, love and joy in their work (Buri¢ & Macuka, 2018; Thurlings et al.,
2015). In addition, teachers with high self-efficacy collaborate more successfully with
colleagues in achieving shared educational goals (Goddard & Kim, 2018). These findings
clearly indicate that developing and enhancing self-efficacy not only brings personal
benefits to teachers but also substantially contributes to improving the overall quality
of the educational system.
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Mindfulness in teaching and work engagement

Given the importance of self-efficacy in predicting numerous positive outcomes
in teaching, including work engagement, it is important to understand the factors
underlying the relationship between these constructs. In recent years, mindfulness has
been recognized as a significant psychological resource that effectively alleviates
negative emotions, reduces stress and promotes teachers’ resilience and psychological
well-being (Barata-Goncalves et al., 2025; Moyano et al., 2023; Nurshadrina et al.,
2025). Mindfulness is commonly conceptualized as a state that arises from intentionally
paying attention to the present moment while approaching experiences in a non-
judgmental manner (Williams & Kabat-Zinn, 2013). It involves being fully present in the
here and now, observing thoughts and emotions without judgment and accepting them
rather than avoiding, suppressing or over-engaging with them. The attentional and
awareness mechanisms underlying different definitions of mindfulness integrate
internal processes, such as bodily sensations, with external stimuli arising from social
and interpersonal interactions, suggesting that mindfulness can be understood both as
an intrapersonal and an interpersonal process (Gordesli et al., 2019). However, most
existing instruments for assessing mindfulness operationalize this construct as a
dispositional characteristic and therefore primarily focus on the intrapersonal
dimension of awareness. Intrapersonal mindfulness mainly emphasizes awareness of
one’s own internal sensations, while placing less emphasis on the role of mindfulness in
interpersonal relationships (Pratscher et al.,, 2018). Contrary to dispositional,
intrapersonal mindfulness, interpersonal mindfulness refers to an individual’s ability to
maintain open and receptive awareness of what occurs during interactions, including
one’s own and others’ thoughts, emotions, feelings, bodily sensations, experiences, and
intentions, while sustaining an attitude of openness, acceptance and non-judgment
toward both oneself and others (Pratscher et al.,, 2026). Specifically, regarding
attentional focus, intrapersonal mindfulness is directed toward awareness of one’s
internal states, whereas interpersonal mindfulness extends this awareness to the
emotional and behavioral cues of others during interactions (Pratscher et al., 2018).
Research indicates that individuals with higher levels of intrapersonal mindfulness also
tend to demonstrate higher levels of emotional intelligence, meaning they are better
able to recognize, understand, and regulate their own emotions (Mesmer-Magnus et
al., 2017; Miao et al.,, 2018), while higher levels of interpersonal mindfulness are
associated with greater empathy, better communication quality and higher resilience
(Hoseininezhad et al., 2025).

Mindfulness in teaching refers to teachers’ awareness of their own emotions
and behavior, as well as the emotions and behavior of their students during the
teaching-learning process (Frank et al., 2016). Mindful teachers cope more effectively
with job demands by focusing their attention on the present moment rather than on
problems and consequences beyond their control, which enables them to reduce stress
and enhance both their well-being and the quality of their instructional practice (Braun
et al., 2019; Gabel-Shemueli et al., 2023). This approach fosters empathy and mental
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flexibility, allowing teachers to direct their energy toward proactive classroom
management, increase awareness of students’ needs and cultivate meaningful teacher-
student relationships (Braun et al., 2019; Moyano et al., 2023).

Previous research indicates a significant association between self-efficacy and
mindfulness (Bekirler & Bilaloglu, 2022; Waldman & Carmel, 2019). Mediating effects of
mindfulness in teaching have also been identified in the relationship between self-
efficacy and work engagement (Moyano et al.,, 2023). Findings by Moyano and
colleagues (2023) suggest that teachers with higher levels of self-efficacy demonstrate
greater presence, attention and focus on the present moment, as well as a more open,
accepting and receptive approach to interactions with students. Consequently, teachers
with higher levels of intrapersonal and interpersonal mindfulness tend to exhibit
greater work engagement. By strengthening attentional focus and present-moment
awareness, mindfulness may support deeper task engagement and reduce teachers’
tendency to respond automatically to classroom demands (Malinowski & Lim, 2015).
Moreover, higher levels of mindfulness in teaching may facilitate the development of
skills and self-regulatory resources that can be used for effective classroom
management, further increasing teachers’ work engagement (Roeser et al., 2012).

The role of gender in the relationship between
self-efficacy, mindfulness and work engagement

Previous research suggests that female teachers are more likely to construct
their professional roles around emotional and relational aspects, placing greater value
on connectedness with students and their active engagement in the learning process
(Ahmad et al., 2015; Lamote & Engels, 2010). Students often perceive female teachers
as more caring and approachable, which facilitates the development of stronger
emotional bonds (Jony, 2025). For female teachers such relationships may represent an
important source of professional meaning and motivation. Accordingly, their sense of
professional efficacy is often linked not only to instructional organization but also to the
quality of interactions with students and students’ active engagement in learning
(Ahmad et al., 2015; Lamote & Engels, 2010). In this context, empathy, sensitivity to
students’ needs, communication quality and perceived closeness with students may
play a significant role in shaping their professional identity and work engagement.

In contrast, male teachers more often base their sense of professional efficacy
on aspects related to the control of the teaching process, classroom discipline and
organizational management (Ahmad et al., 2015; Lamote & Engels, 2010). Accordingly,
their work engagement may derive to a greater extent from cognitive evaluations of
their own professional competencies, particularly their perceived ability to manage
instruction effectively, maintain discipline, and organize classroom activities. Compared
with female teachers, students are more likely to perceive male teachers as figures of
authority and discipline in the classroom (Jony, 2025). Therefore, male teachers’
involvement in the teaching process may be shaped less by the quality of emotional
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interactions with students and more by their perceived efficacy and classroom
management capabilities.

Method

Research problem, aim and objectives

Drawing on the theoretical frameworks of positive psychology and findings from
previous research, the problem addressed in this study arises from the need to examine
how teachers’ psychological resources, such as self-efficacy beliefs and mindfulness in
teaching, contribute to their work engagement as an important aspect of professional
functioning and well-being. Although earlier studies have confirmed that self-efficacy
positively predicts teachers’ work engagement (Han & Wang, 2021; Skaalvik & Skaalvik,
2014) and that mindfulness may mediate this relationship (Moyano et al., 2023), the
distinct roles of intrapersonal and interpersonal mindfulness in shaping this relationship
among teachers remain underexplored. The extent to which teachers’ gender may
influence the strength and direction of the relationships among these constructs also
remains unclear. Considering evidence indicating gender differences in professional
identity as well as emotional and relational competencies (Ahmad et al., 2015; Lamote
& Engels, 2010), gender mav act as a moderator of both the direct and indirect
pathways through which seli-cificacy affects work engagement.

Given that the education system in Serbia faces significant challenges regarding
teacher well-being and retention, understanding the factors that shape work
engagement is of considerable practical importance. Accordingly, the aim of this study
is to examine the role of mindfulness in teaching in the relationship between self-
efficacy and work engagement, while also considering the potential moderating role of
gender in the relationships among these variables.

In line with the stated aim, the following research objectives were defined:

1) To examine the relationship between teachers’ self-efficacy and work
engagement.

2) To investigate the mediating role of intrapersonal and interpersonal
mindfulness in teaching in the relationship between self-efficacy and teachers’ work
engagement.

3) To examine the moderating role of gender in the relationships among self-
efficacy, intrapersonal and interpersonal mindfulness in teaching and teachers’ work
engagement.

Figure 1 presents the conceptual research model in which teachers’ self-efficacy
(X) represents the independent variable, intrapersonal mindfulness (M1) and
interpersonal mindfulness (M2) serve as parallel mediators, the dependent variable is
work engagement (Y), and gender (W) functions as a moderating variable of the
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following paths: a1 (the direct effect of teachers’ self-efficacy on intrapersonal
mindfulness), a: (the direct effect of teachers’ self-efficacy on interpersonal
mindfulness), b1 (the direct effect of intrapersonal mindfulness on work engagement),
b2 (the direct effect of interpersonal mindfulness on work engagement), ¢’ (the direct
effect of self-efficacy on work engagement), c1 (the indirect effect of self-efficacy on
work engagement through intrapersonal mindfulness), and c2 (the indirect effect of
self-efficacy on work engagement through interpersonal mindfulness).

Figure 1
Conceptual Research Model
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Sample and procedure

The sample was convenient and included a total of 250 teachers (176 female
and 74 male participants), aged between 23 and 64 years (M = 41.33, SD = 9.90). The
participants’ average length of teaching experience was 13.54 years (SD = 10.25). The
sample comprised 64 primary school teachers, 79 lower secondary school teachers and
107 high school teachers.

Data were collected using an online survey platform (13%) and through direct
administration (paper-and-pencil format; 87%) during December 2024 and January
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2025. The study was approved by the Ethics Committee of the Department of
Psychology, Faculty of Philosophy, University of Kosovska Mitrovica. Participation was
entirely voluntary, with guaranteed anonymity. All participants provided informed
consent and received no compensation for their participation in the study.

Instruments

Teacher self-efficacy was assessed using the short form of the Teachers’ Sense of
Efficacy Scale (Tschannen-Moran & Hoy, 2001) was used. The scale assesses three
aspects of teacher self-efficacy: 1) Student engagement (e.g., “How much can you do to
help students believe they can succeed in their schoolwork?”); 2) Instructional strategies
(e.g., “To what extent can you provide an alternative explanation or example when
students are confused?”); and 3) Classroom management (e.g., “How much can you do
to control disruptive behavior in the classroom?”). The instrument consists of 12 items
rated on a nine-point Likert-type scale (from 1 = “nothing” to 9 = “a great deal”), with
higher scores indicating higher levels of self-efficacy. Exploratory factor analysis
confirmed a one-factor structure of the scale (with item factor loadings ranging from .59
to .80). The reliability of the scale estimated using Cronbach’s alpha coefficient was .89.

Mindfulness in teaching was assessed using the Mindfulness in Teaching Scale
(MTS; Frank et al., 2016). The scale assesses two dimensions of mindfulness in teaching:
1) Intrapersonal mindfulness, referring to awareness directed toward one’s own
experience (e.g., “When | am teaching, it seems | am operating on ‘automatic pilot’
without much awareness of what | am doing”); and 2) Interpersonal mindfulness,
referring to the capacity for empathy and receptivity in relationships with students
(e.g., “I allow my students to express their feelings, even when this makes me
uncomfortable”). The instrument consists of 14 items rated on a five-point Likert-type
scale (from 1 = “never” to 5 = “always”). The translation into Serbian was conducted
using the back-translation method, with the consent of and consultation with the scale
authors. In line with previous validation studies (Gordesli et al., 2019; Li et al., 2019;
Zahirinia et al., 2025), exploratory factor analysis yielded a two-factor solution (with
item factor loadings for the Intrapersonal mindfulness ranging from .61 to .81, and for
the Interpersonal mindfulness from .58 to .69), with a low correlation between the
extracted factors (r = .22, p <.01). In the present study, the reliability of the instrument,
estimated using Cronbach’s alpha coefficient, was .84 for the Intrapersonal mindfulness
and .69 for the Interpersonal mindfulness. These results are consistent with previous
research (Gordesli et al., 2019; Li et al.,, 2019; Zahirinia et al.,, 2025), which has
consistently indicated lower reliability for the Interpersonal mindfulness. This has been
explained by the smaller number of items (five items) comprising this dimension and is
considered acceptable by some authors (Tavakol & Dennick, 2011).

Work engagement was assessed using the Utrecht Work Engagement Scale
(UWES; Schaufeli et al., 2006). The scale assesses the level of dedication to work, that is
the degree of work engagement. It consists of nine items rated on a seven-point Likert-
type scale (from 0 = “never” to 6 = “always/every day”), with higher scores indicating
higher levels of work engagement. The scale measures three aspects of work
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engagement: 1) Vigor (e.g., “At my work, | feel strong and energetic”); 2) Dedication
(e.g., “l am proud of the work that | do”); and 3) Absorption (e.g., “When | am working, |
get carried away by my work”). Exploratory factor analysis confirmed a one-factor
structure of the scale (with item factor loadings ranging from .71 to .88). Reliability of
the scale estimated using Cronbach’s alpha coefficient was .93.

Statistical analysis

In accordance with the research objectives, parallel mediation analyses (Model
4) and moderated parallel mediation analyses (Model 59) were conducted using IBM
SPSS (version 28) and PROCESS Macro version 4.2 (Hayes, 2022). Given findings
suggesting that teaching experience may play a significant role in both teacher self-
efficacy and work engagement (Tschannen-Moran & Woolfolk Hoy, 2007; Skaalvik &
Skaalvik, 2007), teaching experience was included in the models as a control variable.
Effects were considered significant if the confidence interval did not include the value
0, while standard errors of the effects were estimated using the bootstrap method with
a 95% confidence interval (5,000 samples).

Results

Descriptive statistics and correlation among the study variables

Table 1 indicates that all variables included in the study show a normal
distribution based on the values of skewness and kurtosis coefficients (-1.5 < Sk, Ku < 1.5;
Tabachnick & Fidell, 2013). According to Cohen’s (1988) criteria, the values of Pearson
correlation coefficients suggest that teacher self-efficacy is significantly and moderately
to strongly positively correlated with intrapersonal mindfulness, interpersonal
mindfulness and work engagement. Furthermore, work engagement is significantly and
moderately to strongly positively correlated with both intrapersonal and interpersonal
mindfulness. Intrapersonal mindfulness shows a significant low positive correlation
with interpersonal mindfulness.

Table 1
Descriptive statistics and intercorrelations

Theoretical D Sk Ku ) 3 4
Range

1. Teacher self efficacy 1-9 692 113 -0.68 0.81 .53** 40" .67"
2. Intrapersonal 1-5 407 070 -096 094 - 22" 59*
mindfulness

3. Interpersonal 1-5 395 072 -0.87 147 - 3
mindfulness

4. Work engagement 0-6 4.49 1.17 -91 0.14 -

Note. M — mean; SD — standard deviation; Sk — skewness; Ku — kurtosis; **p < .01.
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Relationship between teacher self-efficacy and work engagement:
The mediating effect of intrapersonal and interpersonal mindfulness

A parallel mediation analysis was conducted to examine the mediating effect of
intrapersonal and interpersonal mindfulness on the relationship between teacher self-
efficacy and work engagement. The results of the analysis (Table 2) indicated a
significant direct effect of teacher self-efficacy on both intrapersonal and interpersonal
mindfulness. In addition, significant direct effects of teacher self-efficacy and
intrapersonal mindfulness on work engagement were identified. In contrast,
interpersonal mindfulness did not show a significant direct effect on work engagement.

The total indirect effect of self-efficacy on work engagement was significant,
with intrapersonal mindfulness emerging as a significant mediator in the relationship
between teacher self-efficacy and work engagement. Interpersonal mindfulness did not
demonstrate a significant mediating effect. These findings suggest that teachers with
higher levels of self-efficacy have a greater capacity to remain present in the moment
and to accept their own emotional experiences, which in turn enables a higher level of
dedication and engagement in their work.

Table 2
Parallel mediation analysis

Dependent variable
Intrapersonal mindfulness

Independent variable B SE t p Cl (LLCI, ULClI)
Teacher self-efficacy ax 0.33 0.03 9.75 .00 0.26,0.39
Teaching experience 0.00 0.00 0.73 .46 -0.00, 0.01

R2=.29, F(2,247) = 48.15, p =.00
Interpersonal mindfulness
Teacher self-efficacy a 0.25 0.04 6.77 .00 0.17,0.32
Teaching experience -0.00 0.00 -0.40 .69 -0.00, 0.01
R%=.16, F(2,247)=22.99, p =.00
Work engagement

Teacher self-efficacy c 0.46 0.06 8.05 .00 0.35,0.57
Intrapersonal mindfulness by 0.54 0.09 6.16 .00 0.37,0.72
Interpersonal mindfulness b, 0.12 0.08 1.46 14 -0.04, 0.28
Teaching experience 0.01 0.00 1.51 A3 -0.00, 0.01
R2= .53, F(4, 245) = 65.49, p = .00

Total indirect effect 0.21 0.04 - 0.13,0.28
Teacher self-efficacy —

Intrapersonal mindfulness > c1 0.18 0.04 - 0.11,0.25

Work engagement
Teacher self-efficacy —»
Interpersonal mindfulness — ¢,  0.03 0.02 - -0.01, 0.08
Work engagement
Note. B — unstandardized effects; SE — standard error; Cl — 95% confidence interval; LLCI — lower limit of the
confidence interval; ULCI — upper limit of the confidence interval.
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Relationship between teacher self-efficacy, intrapersonal and
interpersonal mindfulness in teaching and work engagement:
The moderating effect of gender

A moderated parallel mediation analysis was conducted to examine the moderating
effect of gender on the relationships among the study variables (Table 3).

Table 3
Moderated parallel mediation analysis

Dependent variable
Intrapersonal mindfulness

Independent variable B SE t p Cl (LLCLULCI)
Teacher self-efficacy 0.38 0.13 3.05 .00 0.13,0.63
Gender 0.40 0.49 0.83 41 -0.56, 1.37
Teacher self-efficacy 004 0.07 052 60 -0.18, 0.10
x Gender

R?2=.32, F(3, 246)=36.45, p = .00
Interpersonal mindfulness

Teacher self-efficacy 0.27 0.14 1.89 .05 0.01, 0.55
Gender -0.04 0.55 -0.06 .94 -1.12,1.05
Teacher self-efficacy 0.18 0.07 2.57 .01 0.05,0.31
x Gender

R%=.16, F(3, 246) = 16.56, p = .00
Work engagement

Teacher self-efficacy 0.96 0.20 4.80 .00 0.56, 1.36
Intrapersonal mindfulness 0.46 0.22 2.09 .04 0.03, 0.89
Interpersonal mindfulness 0.20 0.37 0.54 .58 -0.52 0.92
Gender 0.25 0.83 0.30 .76 -1.37,1.87
Teacher self-efficacy -0.33 0.12 -2.64 .01 -0.58, -0.08
x Gender

Intrapersonal mindfulness 0.11 0.21 0.51 .61 -0.30, 0.52
x Gender

Interpersonal mindfulness 0.25 0.09 2.78 .01 0.08, 0.42
x Gender

R2= .54, F(7,242) =38.28, p =.00
Note. B — unstandardized effects; SE — standard error; Cl — 95% confidence interval; LLCl — lower limit of the
confidence interval; ULCI — upper limit of the confidence interval.

The results indicate a significant interaction effect between gender and teacher
self-efficacy in predicting work engagement, suggesting that gender moderates the
relationship between teacher self-efficacy and work engagement. Although teacher
self-efficacy demonstrated significant direct effects on work engagement among
participants of both genders, this effect was more pronounced among male
participants (Table 4). A significant indirect effect of teacher self-efficacy on work
engagement through interpersonal mindfulness was also identified but only among
female participants. Among male participants, this indirect effect was not statistically
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significant (Table 4). These findings suggest that for female teachers interpersonal
mindfulness plays an important role in the relationship between self-efficacy and work
engagement. In contrast, for male teachers, beliefs in their own capabilities exert a
stronger direct effect on work engagement.

Table 4

Conditional indirect effects of teacher self-efficacy on work engagement
through intrapersonal and interpersonal mindfulness for male and female teachers

Conditional direct Conditional indirect effects of Xon Y
effects of Xon Y through M1 and M2
Moderated Teacher self-efficacy — Teacher self-efficacy — Teacher self-efficacy —
Intrapersonal Interpersonal
parallel Work . .
mediation engagement mindfulness — mindfulness —
838 Work engagement Work engagement
Cl (LLCI, Cl (LLCI, Cl (LLCI,
B E E E
> ULCl) S ULCl) > ULCl)
Male 0.66 0.09 0.47,0.85 0.14 0.06 0.02,0.27 -01 .05 0.11,0.09
Female 0.36 0.07 0.22,0.50 0.17 0.05 0.07,0.26 .15 .03 0.07,0.23

Note. X — Teacher self-efficacy; Y — Work engagement; M1 — Intrapersonal mindfulness; M2 — Interpersonal
mindfulness

Discussion

The present study aimed to examine the role of intrapersonal and interpersonal
mindfulness in teaching in the relationship between teacher self-efficacy and work
engagement, as well as whether and to what extent teachers’ gender moderates the
strength and direction of these relationships.

Confirming the initial assumptions and the findings of previous research (Cetin
et al., 2025; Moyano et al., 2023), self-efficacy which reflects teachers’ perceptions of
their own capabilities in managing instructional processes and classroom challenges,
shows significant associations with both dimensions of mindfulness in teaching —
namely, intrapersonal and interpersonal mindfulness. Previous studies consistently
indicate that a high level of perceived self-efficacy facilitates better emotional regulation
and cognitive flexibility, thereby contributing to greater intrapersonal mindfulness, that is,
teachers’ ability to consciously identify and manage their own emotions, thoughts and
reactions in the professional context (Frank et al., 2016; Yan et al., 2025). Teachers with
higher levels of self-efficacy also demonstrate a greater capacity for classroom
management and for maintaining positive interpersonal relationships (Zeb et al., 2024).
High self-efficacy is associated with increased openness, a non-judgmental approach in
interactions with students, as well as greater attentiveness and receptivity in
communication with students (Moyano et al., 2023), which represents key components
of interpersonal mindfulness.
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Teacher self-efficacy has repeatedly been confirmed in previous research as a
strong predictor of positive educational outcomes and teachers’ professional
functioning (Han & Wang, 2021; Thurlings et al., 2015). Theoretical explanations for the
relationship between self-efficacy and work engagement can be found in Bandura’s
(1977) social cognitive theory, which suggests that higher levels of self-efficacy reduce
stress and increase individuals’ engagement in their tasks. This proposition is further
supported by research findings demonstrating a strong positive association between
teacher self-efficacy and work engagement (Shu, 2022; Xiao et al., 2022). Teachers who
believe they can cope with job demands experience greater enthusiasm, higher
resilience and lower emotional exhaustion (Skaalvik & Skaalvik, 2014). Xiao et al. (2022)
showed that self-efficacy predicts engagement more strongly than enjoyment of
teaching, as it fosters a stable sense of competence that sustains energy, dedication
and full immersion in work tasks. Teachers with higher levels of self-efficacy invest
more energy in their work, which results in greater professional commitment and
persistence (Wang & Pan, 2023).

The research findings also point to the significant role of intrapersonal
mindfulness, both directly and as a mediator, in explaining teachers’ work engagement
(Moyano et al.,, 2023), thereby confirming earlier evidence that intrapersonal
mindfulness exerts the strongest effects on teachers’ overall well-being and work
engagement (Guidetti et al., 2019; Lomas et al., 2017). Intrapersonal mindfulness, that
is, teachers’ ability to be aware of their own thoughts, emotions and bodily sensations
in the present moment (Frank et al., 2016), enables teachers to regulate stress more
effectively, recognize and respond constructively to emotional challenges at work and
consequently achieve greater emotional stability, dedication and resilience, as well as
higher levels of work engagement (Moyano et al., 2023).

The identified mediating role of intrapersonal mindfulness in the relationship
between teacher self-efficacy and work engagement deepens the understanding of the
process through which beliefs in one’s professional capabilities foster higher levels of
engagement, highlighting the importance of psychological resources in overcoming
professional challenges and maintaining professional well-being. Intrapersonal
mindfulness, understood as teachers’ capacity to observe their internal emotional
states without judgment and to act consciously in accordance with their personal and
professional values, facilitates more effective internalization of professional goals and
their more consistent implementation. Teachers with higher levels of intrapersonal
mindfulness manage stress more effectively, regulate their emotions more efficiently
and maintain higher levels of professional commitment and satisfaction (Yin et al.,
2024). Thus, intrapersonal mindfulness enables teachers to mobilize their internal
resources more effectively and consequently achieve higher levels of professional
engagement. In other words, teachers with pronounced intrapersonal mindfulness are
better able to transform strong beliefs in their own competence into high work
engagement as they are more capable of understanding their emotional needs,
identifying sources of stress more quickly and applying emotional regulation strategies
in a timely manner.
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An additional moderated parallel mediation analysis provides a more detailed
insight into the mechanisms through which self-efficacy contributes to teachers’ work
engagement, while also pointing to the specific role of interpersonal mindfulness as a
mediator that is evident exclusively among female participants. This finding may be
interpreted considering gender-specific patterns in the construction of professional
identity within the educational context. According to research (Lamote & Engels, 2010),
female teachers tend to place greater value than their male counterparts on emotional
connectedness and students’ active involvement in the teaching process, suggesting
that interpersonal and relational competencies represent a more prominent foundation
of their professional functioning. As female teachers often construct their professional
identity through relationships with students, interpersonal mindfulness may serve as an
important resource for achieving more effective teaching. Their capacity to consciously
monitor their emotional states, to recognize how their moods influence their
communication with students and their willingness to listen attentively and understand
students’ needs — even in situations of disagreement or conflict — facilitates the
development of higher-quality teacher-student relationships and contributes to a more
positive emotional climate in the classroom (Moyano et al., 2023). This, in turn,
promotes more effective classroom management and greater student motivation for
learning (Reyes et al.,, 2012). Female teachers who perceive themselves as more
capable of managing instructional processes and classroom challenges (i.e., higher self-
efficacy) and who are better able to recognize and understand students’ emotional
states and needs while showing compassion toward both themselves and their
students (i.e., higher interpersonal mindfulness) are more likely to establish stronger
emotional and pedagogical connections with students. Consequently, they experience
greater meaning and satisfaction in their professional work which ultimately enhances
their work engagement.

In contrast, male teachers more often construct their professional role around
principles of control, discipline and classroom organization rather than emotional and
relational aspects (Lamote & Engels, 2010). They tend to demonstrate higher levels of
self-efficacy in domains related to student engagement and classroom management
which may contribute to a stronger association between self-efficacy and professional
outcomes, including work engagement. Female teachers, on the other hand, may
exhibit higher levels of self-efficacy in the emotional and interpersonal dimensions of
their work, with their perceptions of efficacy being more context-dependent and
influenced by external validation (Ahmad et al., 2015). In this context, male teachers are
more likely to base their professional engagement on cognitive evaluations of their own
capabilities and less on the emotional and relational dimensions of teaching practice.
Conversely, among female teachers, engagement is more often shaped by interpersonal
and emotional factors and self-efficacy may exert its influence indirectly through an open,
accepting and receptive approach toward students during classroom interactions.

The practical implications of this study highlight the importance of integrating
training and professional development programs aimed at developing and strengthening
teachers’ self-efficacy as well as their intrapersonal and interpersonal mindfulness. In
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the context of high demands and stress associated with the teaching profession,
teachers’ beliefs in their own ability to successfully plan, organize and implement
activities necessary for achieving desired educational goals, as well as their capacity for
mental presence and attentional focus during instruction, recognition and
understanding of students’ emotions and responding to students in a non-judgmental
and accepting manner, represent important psychological resources for maintaining
vigor and dedication to work. In practical terms, this suggests that teacher professional
development programs should include training focused on developing strategies for
coping with classroom challenges, enhancing attention directed toward one’s own
thoughts, feelings and bodily sensations and fostering emotional receptivity in everyday
interactions. Schools should implement strategies aimed at providing clearer feedback
on teachers’ competencies, creating opportunities for self-reflection on classroom
management abilities and instructional challenges, as well as supporting teachers in
practicing daily mindfulness activities (e.g., body scan, mindful movement, cultivating
care and compassion) and integrating mindfulness techniques into everyday classroom
practice. Such an approach may contribute to higher-quality instructional interactions,
a more positive emotional climate in the classroom and greater student motivation for
learning, which in turn enhances the meaningfulness and satisfaction derived from
teachers’ professional work.

A particular value of the present study lies in examining the moderating role of
gender in the relationship among self-efficacy, mindfulness in teaching and work
engagement. To the best of the authors’ knowledge this study is the first to address this
issue, offering a foundation for future research on individual differences in the
mediating effects of mindfulness in the relationship between personal resources and
teachers’ professional well-being. The obtained findings emphasize the need to
recognize and consider gender-specific characteristics in teachers’ professional
functioning when designing professional development policies and human resource
management practices in schools. Educational institutions should acknowledge
differences in the ways male and female teachers approach professional challenges and
construct their professional identities. For male and female teachers, systematic
strengthening of self-efficacy and intrapersonal mindfulness is recommended, whereas
for female teachers, it is necessary to design targeted interventions aimed at
developing interpersonal mindfulness. Such interventions may include specialized
workshops focused on effective communication, non-judgmental listening, emotional
regulation in interactions with students and the development of empathy and
compassion in working with students. These differentiated approaches enable the
adaptation of professional development programs to the specific mechanisms
underlying teachers’ work engagement, thereby increasing the likelihood that newly
acquired skills will be transferred into everyday classroom practice. In this way,
educational institutions can not only contribute to enhancing teachers’ work
engagement but also support the long-term improvement of the overall quality of the
educational process and employee well-being.

Finally, it is important to highlight several limitations of the present study. First,
the sample size and its convenient nature may limit the generalizability of the findings
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to the broader population of teachers across the country. A second limitation concerns
the unequal gender distribution of participants, which may have affected the precision
of the estimated moderating effects of gender. Furthermore, the study employed a
correlational design to test the mediation and moderation models. Although this
approach allows for the identification of relationships among variables and indirect
effects, the correlational nature of the study prevents drawing conclusions about causal
relationships among the examined variables. These limitations point to the need for
future research involving larger, more geographically diverse and gender-balanced
samples, as well as the application of longitudinal research designs.

Conclusion

Examining the psychological correlates of teachers’ work engagement may be of
considerable importance for enhancing teachers’ overall well-being as well as the
quality of their educational practice. The present study confirmed that self-efficacy
plays an important role in teachers’ work engagement, while intrapersonal and
interpersonal mindfulness were identified as significant mediators of this relationship.
The main findings can be summarized as follows:

- Teachers with higher levels of self-efficacy demonstrate a greater ability to
remain present in the moment and accept their own emotional experiences
(intrapersonal mindfulness), a higher capacity for empathy and receptivity in
relationships with students (interpersonal mindfulness), as well as stronger dedication
and engagement in their work.

- Teachers’ beliefs in their own professional capabilities (self-efficacy) foster
greater awareness of their own thoughts and emotions (intrapersonal mindfulness),
which in turn leads to higher work engagement.

- Among female participants, interpersonal mindfulness plays an important role
in the relationship between self-efficacy and work engagement. This finding can be
interpreted considering gender-specific patterns in the construction of professional
identity, whereby female teachers tend to place greater value on emotional
connectedness and relational competencies in interactions with students compared to
male teachers.

- Self-efficacy exerts a significant direct effect on work engagement in both
genders; however, this effect is more pronounced among male participants. For male
teachers, work engagement is more strongly associated with beliefs in their own
capabilities, whereas female teachers’ engagement is more often shaped by
interpersonal and emotional factors.

The obtained results indicate the need to integrate training and professional
development programs aimed at strengthening teachers’ self-efficacy as well as their
intrapersonal and interpersonal mindfulness. At the same ime, the findings highlight
the importance of considering gender-specific characteristics when designing professional
development approaches, as such consideration may contribute to enhancing teachers’
work engagement and improving the overall quality of the educational process.
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